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ABSTRACT

’E,:,,f,,,f,, oo T T d

- Wllde, Warren -D. and Slllltbl
Me1v1n T., March 1986, (96 pp. + app.), and Oakley Centre
Evaluation : Summary Report to the Calgary Board of
Education and the Kahanoff Foundation, Belsher, Gayle; April

1984, (77 pp. + _app.) taken in part from - Oakley Centre

Evaluation : Report of the External Monitoring - Committee;
Feb. 1984, 81111to, Melvin T. and Wilde, Warren D., (68 pp.

+ app.).

The report is one of a triad growing out of -formative

evaluations in each- of three school systems of -dissimilar
size in Alberta:. The three,; Camrose school. _District #1315;

Strathcona County #20, _and . Calgary Board of Education,

formed a consortium and Jjointly with Alberta Education

sponsored a project to develop and test promising evaluation

procedures of programs for gifted students as well as gather

information about  evaluating @ gifted students. - - The
consortium provided the venue for field tryout and other
assistance.  Alberta Educatiorn provided most of the

financial support suppiemented with expert advice.

The Calgary Public School System is the largest in the
province. - Its program for gifted students is- -the largest of

the consortium.  The program has two;. quite dlstlnct, parts.
The first part- is _a service to _the entire district called

"Education Assistance Services for the Gifted" (EAS-G), with

the mission of encouraging and assisting schools to develop

their own programs. for ‘educating the gifted on their rolls.

The service is provided by a staff of 12 itinerant teachers,
four consultants, a- supervisor, and a curriculum specialist.
The number of schools with programs for gifted students  is

growing steadily since the service was established. = The

programs_exhibit. considerable._ diversity in their. prov151ons

for gifted students. The second part of  the program is a

self contained school, attended full time by 300 identified

gifted students for whom the regular and special curricula
are integratéd. ~ The - school which opened. its doors: 1n

with a substantial déﬁation (in excess of $1 000,000:00)
from a private foundation.
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T INTROCUCTION

This evaluation was -begun _as _a part of a _project ‘to
determine the similarities and differences which exist in
programs for gifted children at varied stages of development

among. three dissimilarly sized districts in the province of

Alberta. - The three districts involved -in the study are

Camrose School District #1315, County of Strathcona #20 and
Calgary Board: -of Education. - As a result of this study,;

suggestions will be forthcoming about program development
and evaluation.

Information in this report was gathered from documents in
the school district and from interviews conducted in May and
June 1985 with several participants.  There were many

discussions with the Supervisor of Evaluation 3lervices _for
the District and the Supervisor of Enrichment Aassistance

Service - Gifted _(EAS-G),; as. _well as the consultants and

program specialist, in order to gain a thorough

understanding of the services provided to gifted children.
In cooperation with the two Supervisors, the foundation of
the evaluation procedure was-developed. _ There was input as
to- what might be the most valuable information needed by the
school district, which was of vita> importance in

formulating the _evaluation guestions: . . Oakley Centre (a
special _school_ for gifted _children) was evaluated prior to

this project and the report is contained in a separate

document.

A history of program development designed to meet the needs
of the gifted is provided _at the beginning of this report.

e ——— JE— N3

This -section_ provides -information. _about. the . Education
Assistance Service for Gifted _Children (EAS-G) which began
as_a pilot project in 1976 and alsc about Oakley Centre, a

special school for gifted children, which became operational
in 1981.

Schools involved in this study were selected on the basis of

variety in__organizational pattern and delivery —mode.  with
their programs for gifted children: Schools were selected

at the elementary,; junior high and high school levels. 1In

depth interviews began with program consultants and the



program _specialist housed at. Christine Miekel School.
Interviews were then conducted at each school with the
principal, «classroom teachers, counselors, itinerant

teachers, and students. ~ Parents were interviewed by
telephone with approximately two-thirds of the parents being
matched with the child interviewed at the school.

A report of the interviews is included in section III,
section IV is an analysis and summary of the data collected
and section V concludes the report with recommendations

deemed appropriate.

The willingness of participants to share informstion, make
suggestions for improvement and assist in any way possikle
has been of great benefit to the researchers in preparing

this report.

~3




II PROVISIONS FOR GIFTED/TALENTED STUDENTS IN
CALGARY BOARD OF EDUCATION
1. HISTORICAL DEVELOPMENT

The initial planning for the -Education Assistance Service

for Gifted Children pilot project began in 1974 under the
name of Enrichment Assistance Service for Gifted.  The
Calgary Board of Education (CBE) was made aware of growing
concerns. from-the teaching staff and parents that the needs

of students recognized as gifted were not being met within
the confines- of the reqular classroom. A committee was
formed  for the purpose of evaluating recommendations for
potential actior.

After considerable discussion; general recommendations were

made _concerning the need for the. acceptance of _an
operational definition of gifted children and the need for

provisions o7 -appropriate educational experiences for

students so defined.

From these recommendations, the committee produced a paper
"Educating Gifted Children, A Plan for Action", which
provided a definition of "gifted" and alsoc a course of
action that would provide a means of delivering -appropriate

educational experiences to- such students. -This docufient was
submitted to the Board in December 1975 and was approved for

implementation in September 1976. The Education  Assistance

Service for Gifted children (new name) came into being.

. . R :: :j;,f'Eéd,

The underlying rationale of EAS=G was based upon the
definition of gifted children as stated in the "Plan for

Action". This definition limited gifted children to
"those identified by . specialists, as having
superior general intelligence and/or - creative
abilities ~and talents who require educational
opportunities beyond those that can be provided in

a reqular school program."

Qo



This definition included children with demonstrated. or

potential superiority in general intellect, in one- specific

academic area, or in the wvisual and performing arts.

Implicit- in the. definition was_ _recognition. that = many

different kinds of children would manifest their giftedness
in a _-variety of ways _and would also have a variety of

educational needs. There was no single approach which would

mect the needs of all identified gifted children. - In

addition, within the area chosen for the pilot _ project;
there would. -be considerable: variation _in the_  schools  in
which the children would be located, in terms of size, grade
range, administrative and teaching philosophies and in the

socio-economic status of the communities which they served.

e — ﬁ,j,;,",,,;E’

Western Canada High school and its sixteen feeder schools
were chosen as the pilot project area. = Students were
selected by _their classroom teachers - for testing by the

EAS-G psycnologist.  Selected students, ranging through

grades kindergarten to twelve were given the V:SC=R

intelligence test or, for very young children, the Stanford

Binet. It was expected that careful consideration of the

variety. of programs and strategies developed and implemented
during the course of the four year pilot period would - lead

to  some _generalizations and ultimately to a practical

compendium of validated approaches from which selections

could be made for other situations. Thus, the exploratory

emphasis of EAS-G. in its pilot stage would result. in

recommendations which would enable more rapid.and . efficient

expansion of the service to other schools in the system.

Justification for the four year project duration had been
provided by several evolutionary changes that occurred

during__this time - period. The most - obvious was __the

quantitative growth in. terms. of numbers of __students

identified and involved in EAS=G programs; the progress.  (or
lack of adequate progress) in identified gifted children
monitored through several grades; materials selected and

incorporated into a resource _bank; programs and strategies

d and_dev teachers and members of the
community involved in programs for gifted students; -and

designed and_ developed;

contacts with schools and personnel beyond the pilot
project.

In September of 1976, the Education Assistance Service
staff, (psychologist, resource person and itinerant teacher)

met._ :,jfé; --a. :Eégé;;; GléssI'UOmi With no fu:niShingéi - no
instructional materials, no secretary;, no telephone and of

course, no identified gifted students in any of the 17



designated pilot schools. = Gradually the areas of deficit

diminished, school staffs in the 17 schools were made. aware

of the existence and purpose of EAS-G and children thought

to be - gifted were _referred. to the Service for

identification. _In the _course of  the next . three years,

expansion of the service occurred in all of the previously

noted_areas, helped considerably in 1979 by the approval by

the Trustees of an increased budget for that _year. _ This

increased funding permitted the acquisition of an additional
itinerant teacher in September 1979,  together with

substantial improvements to the resource bank of student and
professional materials.

Other _evolutionary changes which. took place were less
quantifiable: A major change was in the attitudes of the

school staffs involved. {These 17 schools did not volunteer
tc be in the pilot project, they were seilected by the School

Board.). - Initially the reactions of = teachers and
administrators in the . pilot project . schools -ranged from
polite but relatively uninvolved acceptance of the Service;

througa  wary suspended judgement, - to overt  resistance.

Although there was still considerable _variation in the
degree cf involvement among teachers_and schools, there was

a _generally more positive and approving attitude and a

considerably greater degree of awareness on the part of
teachers as to the nature and needs of the gifted children
in -their charge:. It had been noted that _positive
attitudinal changes appear toc have reen brought_about __more
rapidly by teacher education, so the provision of in-service
to teachers on a formal/informal, group/individual basis

became and continues to be an ever increasing function of
EAS-G.

There has also been a steadily increasing and very

supportive  involvement on the part of the parents of
identified gifted children.

The EAS-G has also responded to crowing interest in the
education of gifted children outside. the pilot. project area.
In-service has been provided to staffs, collectively or
singly and materials have been givsn and loaned. . The
development of an annctated bibliography of reswurces which
are available in the EAS-G collection. has become a useful
means of communication with other schools in the public
system.

Expansion

In March of 1980, an extensive evaluation of the pilot

project was carried out which resulted in acceptance of

10



EAS-G as an integral part of the Calgary Board of Education.
Gradual expansion was  to include _the entire system on an

area-by-area basis (five areas in total) to be completed by
1986.

In 1981 the first phase of the area-based expansion went
into effect, consisting of a two-tiered approach to delivery

of services to gifted/talented students in the Calgary Board
of Education. = Direct Service consisting of working

one-on-one with students for sessions of one hour, planning
or team teaching with the classroom teacher, and in-service
workshops for individual teachers or groups of teachers
constituted one approach. This type of service was provided
to the  South East Area (41 schools) by a team of -one

consultant and three itinerant teachers and to the East Area
(24 schools feeding Crescent Heights High Schooi) by a teanm
of one consultant and two itinerant teachers.

In the remaining areas within the district another method. of

service delivery was attempted. Resources and consultative
assistance to all schcols was on a request basis, mostly

provided by the supervisor and progra@ Specialist, with team
members deploired as and when appropriate.

The development; expansion and maintenance of the EAS~G

resource centre continued to be a vital element of both

aspects of the EAS-G function: _
Oakley Centre, a special school for gifted children, opened

in 1981. - - students from all over the district  were

encouraged to apply. Some students from the Direct Service
Area schools and many students Zrom the pilot project were
accepted: .The bulk of the student body in the first  year

came _from the schools which bad no provisions for gifted

students.

Classroom teachers made a concerted effort to _ locate
students for testing and consequently there was a . dramatic
increase in the number of identified gifted students. One
result of this . effort was an increased demand for
psychological testing. - Another result was an awareness on

the part of the Board that more and more students were in
need of specialized programming. EAS-G received information

on these students whether or not they attended oOakley
Centre.

In 1983; Special Services initiated a restructuring within
its own department; an action which had direct impact on the
EAS-G program. The position -of Visiting  Teacher _was

eliminated and a revised position, Learning Resource

Teacher, was brought into being. Where Visiting Teachers

st
i |



had travelled from school to school o work with = students

who -were experiencing - difficulties. (i.e., - -behavioral,;
emotional, motivational problems, academic problems,  etc.)
the Learning Resource Teacher was to_become _a__permanent
staff member in each school. - This person. was to.  provide
assistance to classroom -teachers for all students with
special need for remedial heilp, counseling, behavior
problems, - learning disabilities, giftedness, etc.. The

Learning Resource Teacher was responsible for providing an

extremely wide range of specialized assistance. & _few

Learning Resource Teachers are still required to visit more
than one .school due to several schools having small

populations.

Many of the Learning Resource Teacher positions (130 at

present with a final goal of _about 200) were filled by the
visiting teachers who were made surplus by the _staffing
changes and by classroom : teachers who had a wide range of

teaching experiences.

The Resource Teachers (previcusly known as Learning Resource

Teachers) were to act as a liason between the school Staffs

and Special Services personnel; in this case the EAS-G
itinerant teachers.

Thé:Epfiﬁé,:af;iégg;;brpught;chéﬁgés _to_the _entire school
system which subsequently changed the expansion plans of
EAS-G. The five  administrative areas of the Board were
reduced to four which brought about changes in the area's
borders. - Several schools  were placed —under . new
Superintendents and area administration teams. Where EAS~-G
had previously provided direct service in two areas, the
South East_and East areas, the redistribution of schools now
had the program working -in three of the four areas. - The
School Board recommended further expansion of EAS=G to

provide direct service to all four areas and therefore; to
be a system wide service.

A staff of one supervisor, one resource specialist, four
area consultants and 12 itinerant teachers were to provide

service to 220 schools and over 800 identified gifted

students.

2. STUDENT IDENTIFICATION, CURRICULUM CONTENT AND DELIVERY

AND STUDENT EVALUATION

To.  provide insight -into how -the . unique EAS-G - program
operates, the specific areas of student id:ntification,;
curriculum content and delivery, and student evaluation wiil
be described.

Pt | 1
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Student Identification

students from kindergarten _to Grade 12 may be_referred  to

the School Board Psychologist for I.Q. testing. = Students
could be referred by classroom- teachers, parents or
principals, and even peer referral and -self-referral -are
allowed. Most -children are given the WISC-R or -  Stanford
Binet test but other - assessments may bé ~used at the
discretion of the  psychologist: An I.:Q. score of 130

immediately qualifies a child for inclusion.. in the. _program.

However, there is a certain amount of flexibility bu1lt into

acceptance criterion due to. the diversity  of the student
population. Exceptions could -be made for children scoring

less than 130 on the WISC-R if English were: not the child's

first language or if there were some other ﬁitiéétiﬁg
circumstances.

thle each child may demonstrate glftedness in a_ di:ferent

way, one or more of the following characteristics may have
been noticed about the child.

a) Advanced vocabulary for age or grade.

Sj Knowledge about tﬁxngs of which other children are

unawvare.

c) Grasps concegts guickly without much repetition.
Becomes bored with routine.

d) Recognlzes relationships and comprehends meanlngs.

e) Unusual inslght into values and relationshlps. Mé?

perceive injustices and oppose them.

f) Asks provocatlve questions about- the causes ~and

superfictal answers:.

aj Evaluates facts, arguments and people critically
May be critical and impatient with himself and
others, 5ncluding teachers.

hj Enthu51ast1cally generates __ideas. _and_ _ unusual

solutions to problems. May dominate others.

i) Has intense interests; : May be difficult to get
involved in- topics he -is not interested in and
equally difficult to distract from topics he is
interested in.




The -above is not a finite list of characteristics of giftea

students, merely a sample of behaviors observed in many

gifted children.

There are also  some negative characteristics that may

attract a teacher's or parent's attention, such as behavior

prbbléﬁs””iﬁ**gféggjl ,giﬁi@t}iQDS} Withai'awal from -social

situations. or gerhaps suspected underachievement. - Parents

are usually more accurate in detecting giftedness in_ their
own children than are classroom teachers. Parents see their

child in a greater variety of situations and . practical

experience shows that they have greater than 50% accuracy in
identifying giftedness.

The majority of children are referred by classroom  teachers

and the number of referrals has greatly increased as more
and more school staffs are attending in-service workshops on
identification and the nature- of giftedness. . _In-service
workshops are offered to individual teachers; principals and

school: staffs, but EAS-G. _may respond only to. specific

requests since no__aspect of the service is compulsory - and

their staff complement is limitud. This lack of mandatory
involvement with EAS-G allows many gifted children to_  pass

through school without detection or specialized programing.

Students who demonstrate achievement or potential in the

visual or performing arts are not necessarily given an 1I.0Q.
test. The Board's Art Department and/or Music Department or
Someone else qualified in the area under consideration will
review a student's talents and then make a decision as  to

the _degree or level of talent. -Unfortunately, children . who

excel in thesa2 areas receive little specialized . programing

in the regular school system. If a  school requests art,

drama or music assistance, EAS~G, if possible, will provide

mini<courses for these students or find a suitable mentor.

Children who have been identified by professionals outside

the Calgary Board of Education and who meet the criteria
established by the CBE are sometimes included in the EAS-G
program.

is_to notify the parents, teachers, principal and EAS-G. _ A

copy. of the test protocol is- sent to _EAS-G__and . the
principal. Parents are to be called by the psychologist and
a meeting arranged to discuss the child's test results.
Usually an EAS-G -area consultant  will also mest with the
psychologist to discuss the strengths and weaknesses of the
student. Together they will determine specific goals and
objectives for the child.
5



While this is the unwritten p poixcy, _some parents miss the

opportunity to meet with the psxchologist ‘and only learn of

the identification when EAS-G contacts them by letter
indicating that the child has been included in the program.
Understandably this causes some distress to the parents as
they may not know what assistance is available for their

children and may not know a great deal about the nature of

giftedness.

The decision as -to whether a student will or will not be
involved in specialized programing is left to the parents
and the school.  If the principal and parent jointly - agree
that the child does not need or want differentiated

programing, EAS-G _cannot insist . upon. student. involvement:

If, however, _the student wishes to become involved at a

later date, EAS-G will provide the necessary assistance.

curricuiun Content and Delivery

In the. piiot project days, - EAS-G. _focused on. deveioping

programs around the specific interests and strengths of each

identified child. Because this program was not mandatory,
the child's interest was needed to maintain motivation.
Also, -there were very few identified children and each child
worked directly with the itinerant teacher; usually on a one

hour per week pull-out from the regular classroom.

This often meant that these children were working on
projects quite unrelated to the curriculum set by Alberta
Education. ~ The goals and objectives set_out_ by the

curriculumr They would deal more with developing thinking

skills; ,éﬁéoﬁfaéinéﬁ,diﬁéfééﬁf ~and open-ended thinking,

nurturing creative problem solving, pushing children into

synthesizing and evaluating information and generally
broadening their exposure to new and different ideas.
Therefore, following the - curriculum guidelines was not
critical, the content of the custom designed program based
on the child's interests was essential.

With the steady. increase in the number of identified

students and increased awareness and interest of teachers,

EAS-G found that working with groups of children or classes
of children was more acceptable to toachers, as they also
benefitted from._ the- planning of_ programs.w Children who were

greater cﬁaiienge often worked on projects with gifted

students and were called running mates.

10
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Teachers immediately realized that all children __ would

benefit from; and enjoy; this type of programing and
therefore made requests for more specialized workshops.

EAS-G has sponsored several workshops which allow - teachers

from a-number - of schools interested in the same topic- to
share their ideas and materials. Teachers wishing to _visit
the EAS-G Resource -Centre at:  Christine _Meikle . School
(previously at King Edward Jr. High School) and spend a hailf

day planning with one of the EAS-G team will have a

Teachers wanted assistance in - planning- curriculum - based
programs which included the higher 1level thinking skills.
Therefore, EAS-G's focus has had to shift to the needs of

classroom teachers and the provision_of_in-service workshops

for all teachers and principals on request:

It became obvious to EAS-G that it was impossible to provide
and administer individual programs  for over 800 _identified

students in 220 -schools- with a travelling -staff of 20
teachers. Therefore, the testing  psychologist with the

EAS-G area consultant would determine the intemsity of the
child's needs and then modify his/her program in one of

three ways:

a) Students will be placed on a school-based GAIN
p’léi‘i.

b) Students will be provided with enrichment designed

to attain specific objectives set for students.

c) Students will be provided with enrichment which.  is
deemed- to be generally appropriate for gifted

students.
Giftedness is not a ‘'blanket' condition as a child may be
very strong in one area and average or weak in another.
There can be wide gaps between intellectual development and

social-emotional development and théese variances must be
reflected in the programing. This requires that the _person

responsible for its implementation,; _usually the _classroonm
teacher, be involved in the planning. EAS-G, therefore,
encourages teachers to attend in-service workshops that

focus on differentiating curriculum.

Several of -the area consultants have drawn up a list of
possible options for providing  service to scheols. _ The

Teachers requiring some. other form of assistance can

certainly discuss those possibilities with the area
consultant:



Unfortunately this presents a "you can lead a horse to water

but can't _make_ him drink" situation as there are teachers

and principals who do not wish any involvement, and

therefore students who might benefit from differentiated

curriculum do not have this opportunity.

Possible Approaches for EAS=G Involvement in. BrrecteeService
to Schools

5; In-service and P D presentations

- 2 week notification minimum

- written reguest to confirm requirements and number
attending

b) Resource Assistance,,, o

- teacher should present. themesl topics, etc. that are

to be covered and a timeline that accompanies them

- could be. provided on a regular weekly basis or

intermittent basis

- if teacher coming to review resources, piease maké
appointment (8:30 - 4:30 p.m.)

- we would be happy- to _provide resources or assist in

planning of existing programs or help the enrichment

teachers locate mentors, guest speakers, etc. as may

be required.

c) Program planning session with Indiv1dua1 Teachers

- substitutes must be booked 10 days in advance

- teacher comes with themes, ideas, etc:. to be worked

on for the entire class and pertinent information

regarding interests and abilities of specific
identified children S
- 1f teachers wish to photocopy our materia1 please

bring adequate ditto paper.

d) Team teaching (intéﬁsiVé short term with classroom
teacher),,

- teacher must be involved voluntarily

- involvement by EAS-G in planning for the team
situation - - o
- pre-planning time. must be_allotted .

the intent -of this approach is to help teachers

operationaiize the principles of differentiated

curricula and multi-disciplinary strategies

e) Short term Pull-out; Intensive S
- to be considered for specific units and a specific
time =

allowance for student work to be an "instead of"

regular class work, not an additional burden.
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£f) "B"_Option Modules . S L .

- EAS-G staff in cooperation with Jjunior high school

teachers identify areas of interest and design units

which could be implemented in scheduled "B" option
period.

g) Mentor Pull-out Program . ) S
- in situations requiring spec1allzed expertise - that

cannot be provided by classroom teacher or EAS-G, we

will attempt to 1link student with an approprlate

mentor.

students must be available for pull-out when suitable

for mentor . _ _

- a "contract® should be formulated w1th student re:

status of work missed before mentorship begins.

h) cOmputer Borrow1ng ,
= preferred booking dates o - : S
- will EAS-G __staff give 1lessons or will home school

staff be responsi;bi;e‘§

level of expertise needed should be evaluated

borrowing agreement needs to be signed.

i) Counseling for - G1fted ,

= to be considered- in- spec1a1 needs cases only; as
assistance is limited.
assessment of needs to be met by such a program

duration of program

provision of adequate space.

An interesting trend has been noted by - EAS-G regarding

in-service workshops. _When an entire school staff _{with
principal) attends a workshop,,several requests. by . teachers

for assistance _are made in the  following two week  period.

If the principal is = the sole attendee of the workshop, no

requests for assistance are made. For this program to be
successful, teachers must receive full enthusiastic support
from their adrinistration, at both the school and area

oo IO iﬁu,éiiiéﬁ

The area of student evaluation is a very grey and almost

invisible area:. -In most cases,_ classroom teachers have _the

sole._ responsiﬁiiity _for monitoring and evaluating student

performance on a 1long term basis. There is no formal

procedure by which classroom teachers must or do relay
information _about student performance to EAS-G. . The

is generally how information on students is collected. The

13
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exception would be where EAS-G works directly with a student

(i:e: team teaching) and then an evaluation of that short
period would be recorded. The Resource Teacher will soon be

responsible for the follow up on student progress.

The very nature of the EAS=G makes evaluation difficult.

Each program developed will be different, the goals and
objectives vary and the delivery of the program depends upon
the classroom teacher's methods of teaching. The absence.of
formal reporting procedures to EAS-G drastically limits

accurate evaluation. However, if a teacher feels that the
gifted student is not performing as expected; or is

experiencing difficulty, EAS-G _would probably be contacted
for assistance in revising the program. 1In this way, - EAS-G

is able to keep track of some students. Of course, if the
student excels beyond the goals set, EAS-G would likely be

contacted to share in the joy of the success.
3. OAKLEY CENTRE

Historical Development

In the spring of 1980, representatives from the Calgary
Board of Education and the Kahanoff Foundation, a _Calgary
based = philanthropic organization, undertook discussions
regarding the establishment of _an educational centre for
gifted students. It was the intent of the Calgary Board of

Education_to_administer the program as part of its continuum
of services for gifted students. The Kahanoff Foundation

was_to. provide funding for materials, equipment, _staff

development and staffing positions extra to the normal

allotment given to =211 "regular" schools by the Board o
Education.

Since -September 1981; the Oakley Centre has been  in

operation sharing the physical facilities with Dr. Oakley
Junior High School while maintaining an administration team
distinct from that of the "host" school. The school has
access to the services provided by the Board's central

office and through the regional office.

e e — —
There is however, an added administrative component which is

unique. This is a steering committee with representatives

from the school, the school system, the donor foundation and
one parent at large. The steering  committee is
significantly involved in planning and directing the
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school's grbwth and development.f One of the key functions

of this committee is to provide a communications base which

ensures that there is a commonality of expectations from the
school.

The 13 goals and 50 objectives set out by the school are

based on the .school's philosophy, which 1is a statement of

the educational needs of gifted students and indicates how
the school will function to meet these needs. The
phllosophy is:

Oakley Centre w111 prov1de a Iearning environment
that will enable. gifted students _to. explore and

develop their. potentlal as learners and as

responsible members of society. Students will be
encouraged to reach their point of challenge in
intellectual, physical, social and emotional areas
in a. manner commensurate with their individual
needs and interests.

The goais statement is unique in that ailil goals are directed

commonly toward teachers, students and parents.

There is grgwiﬁgi,;if ﬁét,yet complete, _consensus among
educators of gifted students that giftedness = is _a
combination of exceptional attributes of three kinds: 1)
Ability to-acquire skills. and knowledge; 2) Creativity, and
3) Supporting personal characteristics such as initiative,

persistence and high standards of performance. Development

of these three attributes is a commitment of Oakley Centre
as expressed in the goals and objectives.

organization

In its first yea;, 1107 students similar in age to students

in grades 4, 5 and 6 of a regular school were accepted with
a staff of 10.4 teachers.

Buring _the_  second. _year, 1982-= 1983, ‘an additional 100

students were . accepte& into school ranging from grades 3 to

7, with a staff of 16.3 teachers.

The = :d year of the operation added grade 8 and an
addit al 50 students attended the school with a staff of
21 tec 38,

In the present school year; 1984-1985, the school's full

quota of 300 students is attending Oakley Centre in grades 3
to 9. Presently 23.5 teachers are on staff.
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While the term "grade" is used in the above explanation to
provide meaning for a similar group as that in the regular

school, in fact, grades as such do not exist at Oakley
Centre. The organization is by houses_ with the lower age

levels in Phoenix Houseé, the middle age group is in catius

House and the upper age group is in Pegasus House.

Sf_uééﬁt iééﬁ: s —— o ——

All students at Oakley Centre have been  individually

selected. A student in one of the elementary or junior high
schools of the Ccalgary Board _of Education is nominated for
testing by - a parent;  teacher, or some other interested
person; such as a counselor or administrator.

The student is psychologically assessed by means of an

individual I.Q. test and the results are discussed with the

parents in an interview.

Until December of 1984, students who were considered 1ikely
candidates _had their names placed on a conditienal ~waiting
list: _When the student's name was reached _on the 1ist, a

combined conference and school visit was arranged for the

student accompanied by parents.:. Since Oakley Centre has
become a referral school, the waiting 1ist has been

discontinued but the interview process for children referred
to the -school continues: = There have been other
modifications in placement procedures also.

The student population has increased in numbers as the upper

grade level of admissions has been increased year by year.
The de facto admission factors are, 1) an I.Q. of 130 or
greater; 2) recommendation by a psychologist and/or by
teachers; and 3) the wishes of parents and child. - (Only two

applicants have so _far been  rejected on the basis of  the
principal's decision and only three have left after

admission as a consequence of ~counseling.)_ . Generally,
admissjon follows providing, 1) the parents agree with the
philosophy and objectives of the school; 2) the child wants
to attend at Oakley Centre; and 3) the principal at Oakley

Centre concludes that the child's needs are best served by

attending Oakley Centre. Wwhile the principal looks for some

evidence of creativity in the chilg, few of the children are
Screened out on this basis. Some applications for admission
are withdrawn by parents after the information meeting at

the school.

Grade 3 level was chosen as the earliest admission time as

most school administrators believe there is sufficient

challenge during the first few school grades. Interviews
16
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with children indicated that they do not always agree - with
this belief. =~ One of the main reasons for not beginning
programs earlier is that it is more difficult to identify
the gifted when they are young -and it-is also difficult to

provide differentiated programming until the child can work

independentiy for a prolonged period of time; which requires

proficiency in reading.

The majority of students are boys. _The ratio of boys to
girls has; in the-past; been as high as two to one. 1In
1983-1984 this ratio has__been somewhat reduced, presumably

that larger numbers of girls than boys were being overlooked

in the nomination procedures. The disparity between the
numbers of boys and girls suggests that factors other than
general cognitive ability may be operative. It has been

being noticed and nominated.

There is no probaticnary period following  admission to
Oakley Centre; neither- is there a limit on the length of
time a student may attend. Students seem to thrive on
programs designed for their special needs and only the few

oo oo oo oo ;;éfr:g

To date, students have left Oakley Centre for two reasons:
1) those who found Oakley Centre inappropriate, and 2) those
who transferred toc other school districts:

Each year, a few students transfer out either because the
school does not have the kind of facilities to resolve their
problem or because the very high 1level of personnel

continued for a prolonged period of time with no prospect of
reaching a solution: . These transfers arz not a result of

improper selection based on ability. Students with problems
are not screened ocut.  .In fact, student3 may have been

nominated in - the first instance because they had
frustrations with their former schools and exhibited problem
behavior. Oakley Centre receives many such students and - by
virtue of _the school curriculum; climate and a tolerable
amount of counseling; usually resolves the problems; Oakley

Centre receives many problems and exports very few.
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Curriculum Content and Delivery

Students at Oakley Centre _encounter .a curriculum whose
content consists of the prescriptions of Alberta -Education,
the Calgary Board of Education; Oakley Centre Administration
and teachers and their own choices. The latter contributien
to curriculum content is by no means insignificant; it is

one_ of the most frequently and favorably mentioned

differences between Oakley and other schools. _ Another

difference, perhaps even more frequently mentiocned, is
having many peers each wWith exceptionat abilities which,

though different _in kind, are as superior as their own.
This provides _another important facet of the delivered
curriculum because student interaction is high; . encouraged

as it is by teacher attitudes, group projects and a variety

of other cooperative endeavors in the optional and other
special program components.

Teachers deliver a curriculum in which the prescribed

portion is compacted; i.e:. completed in a shorter time from
the normal and is integrated with those special components
which they deem to be of most worth to gifted students,
Teachers in academic areas are the most actively involved in
developing new curricula because the chief basis for student

selection is exceptional academic potential. Teachers in

language arts; science; mathematics and the humanities,
therefore have the greatest challenge to develop the speciail

curriculum components. Even in those curriculum areas _such
as_art; music or industrial arts in which students exhibit a

much more average spectrum -of abilities, there is a

challenge:. Though the student's specific aptitudes in these

areas may be average, they nonetheless learn more quickly,

participate in class activities more readily and -complete
assignments with much greater dispatch. Teachers in these
subjects; therefore, are extending what might be caiied the

"regular" curriculum.

The other curricular areas also have unigue qualities. In

the school setting at oakley Centre, drama supplies for
students a common, regular and reliable mode of - relaxation
and a. _change of. pace. Art, music; shop and drama also

provide; from time to time, some elements of "audience.:

Some Unusual Curriculum Aspects

The school perspective on curriculum has some unusual points
of focus. . In _addition to presenting the "regular"
curriculum and ensuring that students can exhibit the skills

of acquiring knowledge and - literacy, the school guals

emphasize the student's self-development and relationship to
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others and to the community. There is a unigue activity

labelled "Flex" implemented by having the students stay in
homeroom for 30 minutes per week to _discuss concerns
emanating from the school setting or elsewhere:.  This
practice is _a mechanism which _encourages expression of
feelings in an atmosphere made safe by <the presence of an
interested and caring adult along with equally respectful
peers.  Student needs for gaining self-knowledge;
self-confidence, and self-respect are, surprisingly;. very
much heightened in. the cognitively gifted: The need for
experience in considering and  developing values is another
school goal;--as of course is the development of a high

degree of skills in an extended variety of curriculum areas,
commensurate _with ability. The school 1s necessarily

concerned with delivering the most desirable curriculum,
with significant differences in level and in kind from the

regular curriculum.

Curriculum development and revision are carried on by teams
of teachers who have _release time for this purpose. A

detailed description of the curricula can be obtained from

CBE and a brief summary of each area is contained in the

Oakley Centre evaluation report.

Future of oOakley Centre Graduates

The 1985-1986 school year will be the first time that

transfers because of graduation will occur. The first class
of students will leave Oakley Centre to enter Calgary High

Schools.

T.ie actual problems which will be encountered at that time

are unknown; however a few can be anticipated. Problems may
be encountersd because of differences in Oakley Centre's
organization for instruction, in school climates, in student

expectations and in student abilities.  Because these
graduates are totally  prepared in the regular curriculunm,
problems coping with high school courses are not
anticipated.

However, Oakley Centre is organized on multi-aged groupings

for curriculum delivery purposes and some problems may
result when these students enter high school:  Student
interaction with peers over several years and in the setting

provided becomes a significant part of the effective

Hopefully, the receiving high schosl will exercise

flexibility in student placement, allow advanced standing

and/or credits and/or have extra learning resources to which
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students have access cn their own choice: It is hoped that
in cooperation with EAS-G, the schools will appropriately

modify the curriculum when required.

[ - 7

Concern has been expressed on the part of parents, and the

public generally about provisions for gifted children in
Calgary Board of Education which has 1led to a number of
actions. During the 1983-84 school year a major evaluation
was_conducted on Oakley Centre with the result that some
modifications were made to program and staff. In_ addition

there was a call by the Joard for a comprehensive plan to

develop services for gifted and talented _children. This

plan was developed during the 1984-85  school year and
implementation began during the 1985-86 school year. There
are a number _of worthwhile recommendations encompassed in

the Comprehensive Pian which should be of benefit to the
gifted and talented children in the district over the next

few years.



III EVALUATION DATA

1. INTERVIEWS with AREA CONSULTANTS and PROGRAM SPECIALIST

Four area consultants and the program specialist working
with the schools were interviewed using questions based on

the pertinent areas of concern. The consultants and program
specialist are housed in the EAS-G offices and area offices
and regularly visit schools to assist teachers or conduct
workshops based upon needs and . requests.. Because the area
consultants are so closely _associated with school programs
it seemed that they could provide insight into the current

practice and were thus interviewed first.
Question §1. What identification procedures are in use in
schools?

The consultants from EAS-G provide in-service seminars each

year outlining. the recommended procedures of the school
district: It is recommended that the school collect as much

data as possible so as to make the . best assessment: = This

would include marks and work _samplies from  classroom
assignments. Guidelines are provided to help in identifying
students - who are _artistically talented, including the

recommendation that a portfolio of their creaticns be
assembled for evaluation. Teachers are couhselled to.. _have
students gifted in music and drama _assessed _by subject
curriculum specialists. Use of the "Renzulli Compacter" to
organize the information; as well as a screening flowchart
are recommended aids to assist the school resource team - in

the identification process. It is also recommended that
personnel from EAS-G be consulted when they are in the

schools and be part of the final selection team.

The consultants confirmed that the identification procedure

is mainly based _on teacher and parent nomination which is
verified by use of school grades, classroom performance and
standardized tests. Students - are usually given . an
individual intelligence test (WISC-R); . the Canadian

Cognitive Abilities Test (CCAT), and other evaluation
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measures as necessary.  Artistically talented students
normally assemble a portfolio of -their work which is
evaluated by specialists and often by EAS-G consultants.
The school makes the final decision about who will be

accommodated in the program based on an accumulation of

tests and recommendations and invited comments of subject

area specialists and EAS-G consultants.

The area consultants and program speciaiist all agreed that
consistent procedures, which are broad and flexible enough

to cover a wide variety of situations within the . Calgary

Board of Education system, are needed. They also agreed

that the procedures now recommended are not consistently

used and that there seem to be few schools using duplicate
prccedures for identification.

Question #2. Wiii the procedures used or recommended

identify aii those students targeted in the systenm

This gquestion- was broken into- two parts: procedures
recommended and the procedures used. Four of the five _said
that even- if the procedures_ recommended were used faithfully

there still would not be total identification since some are

alwvays 1ike1y to be missed regardless of the procedure.

Cultural differences will inhibit identification of some
students and then there are those students with performance
oriented gifts which are not picked up by conventional
measures. All of - this group agreed “thazt  the current
procedures used in the schools would not identify all of the

gifted children available.

#3. Are the identification procedures recommended
educationally sound?

The program speciaiist and a11 consultants agreed that the

recommended procedures. _are _educationally sound and .. in

agreement with the system definition for gifted. They were

also of the opinion that if the procedures were used
consistently, most students would be identified.

some of the aspects to be considered in determining who are

gifted.  The school staff must understand the total spectrum

of "gifted" or else only the academically gifted will be
identified, but of course this has - implications for
in-sarvice. - There is need for a standardized method that is
specific-and comprehensive enouqnmto address the definition;
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time consuming or it will not be accepted in the schools.
The continual shiftfﬁffpérgﬁhhél,éﬁd;thé,léék,éfﬁﬂééﬁéiétéﬁg
understanding of giftedness among the teaching force often
leads to misunderstandings and inaccuracy in identification.

There -is- also. a _greater _need for more time from

psychologists to do the necessary testing or else a method
of accurate _identification which does not require the

services of the psychologist. Strong support from the

schocl administration is  absolutely necessary if the
identification process is tc be successful.

Question #4. _The consultants and program specialist were

asked to comment about their expectations of teachers as

well as the type, amount and adequacy of help provided
teachers with respect to:- _identification; . curriculum
development and implementation;. assessing and reporting

student progress: and communicating with parents; and
in-service education.

This proved to be a very difficult exercise and in some

cases it was an inappropriate request. There was a wide

variety of responses and sometimes no _response.. The  term

"adequate" did not have a common base of reference. Thus an
analysis of the remarks did not 1lead to consensus of
opinion.

The expectations of teachers were quite varied but in the

main it was_ felt that _teachers appointed to this program

should be-  familiar with _the procedures for identifying

gifted children and able to follow the directions outlined.

Teachers were also expected to be sympathetic to the special

needs of gifted children and recognize that these needs
could best be met if the children were properly identified.

This might mean that teachers; through experience, would

suggest ways in which the identification process could -be

more effectively accomplished. It was also felt that
teachers_should seek assistance from EAS-G consultants when
they were unsure of how to proceed or if there seemed to be

exceptional circumstances.

The consultants and program _specialist try to provide an

orientation on the nature of giftedness and how to identify

it. - This is usually done through in-service sessions either
at_the EAS-G offices or at the school and through one-on-one
sessions as needed. The consultants try to fit into the

time schedule of the teachers.
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The  help provided teachers was generally viewed = as
inadequate. It was the opinion of this group that there

were too few of them laboring under a variety of ~time

to find that most of the consu}tants believed teachers could

do__more  _for_ _ _themselves in taking ~_advantage of the

information provided through in-service sessions and

professional reading.

Teachers are expected to. be aware of student needs and do

something cn their own to meet these needs. This is begun

through reading the student profile information, including

the psychological assessment, and through discussion  with
other teachers and support personnel at__ the school _ievel.

Teachers should be able _to begin planning to meet some of

the needs but concerns about. programs should be directed to

the EAS-G staff soon sc as to avoid difficulty.

The consultants provide information about planning a

curriculum, possible resources and often help - through
demonstration lessons and team teaching. The consultant may

accompany- the -teacher to a School Resource Group planning
session to. demonstrate the role which each of the

participants can play in helping to provide for the special

needs of the children.

The consultants generally agreed that the help provxded was
adequate but also noted that they were only able to devote a

certain amount of their own time to any one teacher or

school. _ There is also a 1limit on the provision of

substitute teachers while the regqgular teacher is gathering

information.

It 15,,expected that. teachers will understand indiv1dual

differences of each student and evaluation is to be based on

this principle. Teachers are expected to use a
multidimensional approach to assessmerit of student - progress

and employ anecdotal records as a method of record keeping.

It was. found that very iittie heip is provided to the

teacher in this area and the consultants viewed the help

given as inadequate.



Reporting Student Progress and Communicating with Parents

It is expected that the teacher inform parents about how the
curriculum is differentiated and - how. the __child _is
progressing in the class. There is virtually nothing being

done by the consultants with this aspect of the program.

In-service

Teachers are expected to attend the in-service sessions

provided by EAS-G and to also _read _the: professionail
literature recommended. There are many activities provided
by the EAS-G staff for all _teachers of the gifted and some

activities are custom designed to meet special needs. . The

sessions provided are deemed to be adequate and worthwhile.

Additional Comments

This group of consultants was of the opinion that teachers

of the gifted should be caring human beings with a
commitment to.  this program. If teachers have these
attributes, then they are 1likely to want to learn about

gifted children, learn how to meet theéeir needs _and give

extra effort to working with school _staff and students to
ensure that achievement is commensurate with ability.

them, who set the expectations, the type of help they
received to fulfill their responsibilities, and the adequacy

Question #5. Consultants were asked about expectations - of

of the help.

The consultants were aware of expectations but had
difficulty being specific.  Generally thay are required -to
meet the needs of the teachers for help and do some public

relations work so that all participants are basically

satisfied. They try to be aware of new problems and bring
these to the attention of the Director along with
recommendations. = There is the expectation of being
knowledgeable in every aspect of educating the gifted and
providing services to the schools on demand. More than one
of the consultants said they were - expected to be
"professional” but then Wwere unable to _elaborate
specifically what this meant, though they seem to have a
general concept. One consultant; who is heavily involved in
counseling as a part of her assignment,; noted the number of
meetings required and the need to be involved with screening
students and liaising between EAS-G and Student Services.

There was some suggestion that the position carries some
25
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unreasonable demands and expectations when the views of all

school district personnel and parents are totalled:

Ihé expectations og;the program specialist may be the most
far -reaching.. - She .is responsible for helping with
curriculum within the. district but is alsc called upon _to
Qiﬁé;in:séfiiéé outside the _district on a regular basis.

She is .often involved in counseling parents and helping

staff understand how best to implement ideas within the
district.

There seemed to be little help provided to the consultants
outs*de of _that provided by the  Director on- an _informal

right and are often expected to use their resourcefulness to

adapt the. ideas of providing for the gifted and provide

leadership to the teachers. The opportunity to discuss

ideas with each other and with the Director is probably the
saving grace in many instances.

Question #6. __ Consultants were asked to.  identify the

expectations they had for themselves and the type of help

received to meet these expectations.

All,consultantsfexpressed the desire to help gifted children
be independent learners and devilop - the special abilities
they éihibit. - They ~want to -do. this by Pharing with

challenging learning environment.;,, They expect to be
advocates for the children at the expense and risk of being
professionally unpopular. They expect to keep learning
thirough study and daily experience and be creative in this

educational endeaver.. But _each. consultant _is aware that

much of what _is required to give able Ieadership must be

acquired by their own initiative since 1little is readily
available within the vicinity.

Question $#7. Consultants were asked about the existing

structures _or procedures for evaluating gifted student

outcomes and evaluating school and district provisions for

gifted children.

All five consultants agreed that student evaluation is
necessary but all indicated _that there are no.  standardized
procedures in_place. . The consultants. were of the.  opinion

that student evaluation provides feedback to the teachers,
parents and students and should be based on student needs.
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While it was felt that teachers should be accountable, it

was also stated that the method of evaluation is of concern.

In answer to whether there should be evaluation of students

over a lengthy period of time there was unanimous agreement:
It was noted that a longitudinal evaluation is underway and
should provide some_valuable information. But it was also
noted that there is very little being done in terms of
longitudinal evaluation for all gifted students in the

school district.

procedures to evaluate provisions for gifted chiidren. One

is_ being given consideration by EAS-G but there is
considerable controversy. = There is informal input from
school principals about progress and an evaluation was

completed a few years ago but there does not seem to be a
standardized procedure in place.

. P e Sl s

When asked if the personnel delivering; administering or

providing services for the gifted are evaluated, there was a

split_response:. _Three consultants said yes and two said no.

Everyone in the system is evaluated but this is not specific

to prog-ams for the gifted.

Question #8. What factors are facilitating the success of

the provisions to meet the needs of the gifted and talented?
While several factors were mentioned that contribute to

success of the program for gifted and talented, the most

common one was the use of substitute - teachers to. provide
release time for the classroom teacher to attend in-service
sessions. There seems to be an experienced,; committed staff
with easy access to a pientiful supply of resource materials

so that the needs of the teachers can be addressed.

Question #9.  What factors are impeding success of the

provision to meet the needs of the gifted and taiented?

There were more reasons posited as to why the program is not

more successful than the identification of factors

contributing to success. It is interesting to note that
just as substitute teachers were cited as the main reason

for success, it 1is also the lack of personnel resources,

including more _substitute teacher time, that impedes the
rate of success. . Principals would 1like to have more
consultants helping in the schools and teachers also seenm to

need more assistance. It was the feeling that the demands
for in-service are greater than the ability of the staff to
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provide professional development opportunities;, especially

when so few teachers are aware of the nature of giftedness.

The remaining answers varied in importance with respect to
lack of success. The next most often cited reason fell into

the category of support. ~_There was the feeling that the
area superintendent's _office was not as . supportive as it
might have been: The fact that the administrative structure
is _complex was _ thought to be responsible  for

miscommunication at times, as well as contributing to

uncertainty about responsibility and priorities. There was
also the feeling tnat long-term planning and a systematic

framework of program delivery were lacking,; so that changes

in direction were _frequent; thus_  reducing the momentum.
Finally; negative attitudes,; having more than one office in
which staff are housed and the movement of Alberta

Education toward standardized tests, which tends to promote
the teaching of convergent thinking rather than divergent
thinking, were given as possible impediments to programs for
gifted children.

Questi 10. ~ Consultants were asked if they had any

additional comments or recommendations.

The comments of these experienced consultants were mos

insightful. They noted that their roles change with time
and the experience of _all participants in offering programs
for the gifted. _While the resource specialist was supposed
to work with _teachers to plan programs, she found herself
supervising consultants, working with itinerant teachers,

aiding parents and numerous other tasks.

range planning to. be provided by the Board and central

administration: There is the need to identify teachers who
have the desire and ability to work with gifted children and

help foster the affective domain as well as challenge the
child in the cognitive areas. Provision for _gifted and

talented children needs to be seen as a part of the whole
education program of the school and not just an add-on or
transitory element. Without proper central direction there
is 1ittle chance to control many of the day-to-day demands

that interfere with more rapid growth in the program.
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2. INTERVIEWS with SCHOOL PRINCIPALS

A sample of schools was selected from within the calgary
Board of Education. There were eleven elementary schools,

three junior high schools; two elementary-junior high
schools and three senior high schools involved in this part
of the study.  Fror the nineteen schools, seventeen

principals and one assistant principal were interviewed, but
in one school contact with an administrator was not
possible.

The programs were quite varied dependind on the

circumstances. such . as number of children serviced,
socio-economic background of the children, emphasis on
French Immersion, etc. so that the reliability of
generalization is questionable. Alternative High School and
Western Canada High School are sufficiently -different _in

their approaches to warrant special attention in this report
(included at the end of this section). The cooperation from
the principals was exceptional and many insights were gained
through contact with these administrators, even though some

questions did not apply universally. Since some questions
were not answered, the total number of responses is not
identical for all questions.

Question #i. Is a program provided for each student
identified?

Ten of the principals said they provided for every student

and six said they did not. - Of the six Who responded

negatively, the majority said they try to provide for most
of the gifted students: and one said he was working toward

this goal. One principal noted that while providing for
every gifted child would be ideal, there are staff

constraints which work against this endeavor but there is
the hope that every student will be challenged in some way
in the regular classroom. In one school there is a program

for grades five and six exclusively and in another school
there was only one student identified.

T§§é of ﬁfbgram.

The organizational arrangement to offer programs  for the

gifted varied from school to. school and there was even a

variety of offerings within the school in some instances.
Fourteen schools have enrichment offered within the class,
four principals said they have clustering of gifted in a

class, twelve schools pull the gifted from several
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classrooms to receive special instruction (pull-out), and

seven schools have cross grading arrangements of some type.

No ocne reported sending children from one school to another
for special classes.

There seems to be _no_ common pattern of personnel

involvement: By this is meant that the individuals involved

and how each participates is dependent upon the school

philosophy, number of students, and the resources available.

The mort common participants are the principal, classroom
teacher, teacher-librarian; itinerant -teacher; resource

teacher, and teacher of the learning disabled. At times

there -are steering committees or speciail committees

established to seltct qualified candidates: These
committees are commonly referred to as the "School Resource

Group". These committees are usually composed of a few of
the following: the principal; a school counselor; one_ _or
more parents, a psychologist, resource teacher, a school

nurse, a curriculum specialist; and a member of the FEAS-G
staff.

Question #3. What are the identification procedures used in
your school?

There does not seem to__be a standard set of identification

procedures employed across the district if the answers given
by these school principals are an indication. The schools
rely upon teacher observation and recommendation for the
most part with referrals based on psychological - assessment

when this is available. It was a common complaint that
individual psychological assessments were difficult to
obtain because of the numbers of students involved and the

some schools follow a detailed procedure of -collecting
student information while other schools are more informal in
their approach. Schools which carry on a formal procedure

rely upon school grades and scores on special achievement
tests, interest inventories, parents’' comments and
recommendations,; . teacher recommendations and the

psychological assessment. Other schools, especially those
wvhich offer enrichment in the regular classroom, are often
not interested in a detailed plan with principals providing
justifications such as, "we don't want to label the
children", "we know we have a large number", and "all of our

teachers are doing good things in the class and doing
something extra so that the kids' needs are being met". The
junior ~and senior high schools often rely upon
identifications made at the elementary school level. The

high schools have so many students that identification
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procedures seem impossible. Little, if anything, is done to
identify children gifted in the visual and performing arts

except for a self-selection into eptiens. A common request

from the principals was _for a set of procedures that they

could -fellow _and = they often freely admitted that
insufficient knowledge and understanding of the nature of

giftedness is a major problen.

Question #4. Do you believe the procedures used are
complete enough to identify all the gifted and talented

students?

Four principals believe the procedures are adeguate  to
identify all students but the rest said no. - There is the
feeling on the part of some principals that teachers. are
sufficiently sensitive to be able to identify gifted
children while others think that the procedures are fine if
there were more _in-gervice sessions  provided. Several
principals _noted that bias. can interfere with the accuracy
cf _observation and chat time constraints also interfere with
accurate identification. Some principals ara convinced; in
retrospect, that some gifted children were missed even

though a thorough identification process was employed.

Question #5. Aare there students who were falsely included

as being gifted or talented?

In answer to ‘“lis question, three said yes, eleven said no
and the rest were unsure. An instance was cited where a boy
was _included at the parents' request but a retest using the

WISC-R showed the score toc be less than the reguired 130.

The child; who did not seem comfortable in the program,

eventually withdrew.  Some principals believe many high

achievers are included with the gifted.

Question #6. Principals were asked if they knew the system

definition of gifted and if the procedures used would

identify all of the gifted and talented in the systeim.

The School Board has recently . approved a new working

definition of gifted but the interviewers were interested in
knowing - whether - the principals knew either the newly
accepted definition or the one previously used. Fourteen
principals knew at 1least one of the definitions, one

admitted not knowing either and one was unsure.

only two principals - thought the procedures would identify

all of the intended candidates. Most believed that the

W
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procedures would miss some academically gifted as well as

most of those gifted in visual and performing arts,

Question— #7.  Are the identification procedures
educationally sound, effective and efficient?

All but one of the principals thought the procedures were
educationally sound. There was uncertainty as to whether an
I.Q0. of 130 is an _appropriate cut off point to determine
giftedness. While this score is used it does not seem to

appear _in the system documents except at Oakley Centre.

Principals generally agreed that involving competent
teachers in the  identification process was -a- _solid
foundation but noted that there was need for training and
constant re-evaluation of the procedures.

All principals said the procedures are effective. While

they admitted that effectiveness is dependent upon the

competence of the personnel involved there were no

suggestions for improvement.

The opinions were equally divided on_ the efficiency issue in
terms of time spent in- identification. Those who answered

no -to the question believe that there is great waste of time

and expense in extensive testing to confirm what teachers

already know when the tests also have deficiencies. It was

also felt that the meeting with parents was often time

consuming without yielding much additionai information:

Question #8. Principals were asked to corment on what they

are expected to provide for the gifted and talented, -what
assistance is given to meet these expectations; additiocnal

assistance needed and where it might be obtained:

The principals found it difficult o respond to this item.

They ackncwledged that the Calgary Board of Education was
expected to provide for the special needs of all children

and while this is difficult it nevertheless is necessary.

The school  system generally, i.e. the  central

administration; principals and teachers; as well as parents,

expect gifted children to be properly identified and to have

special provisions. The underlying - assumption of this

expectation i that staff will become sufficiently

knowledgeable about gifted and talented children to
accurately make: the identification and then be able t»

adequately provide a challenging program for the children,

including an evaluation of student progress which will be
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communicated to parents: This means that the principal is
expected to keep the program fresh in the minds of staff and
provide an opportunity for them to gain information: It is

also expected that the school will provide the necessary
materials and support for a specialized program to meet the
needs of gifted children in the school whether this be
enrichment or through some other organizational pattern.

The implication of this expectation is another. expectation
of maintaining a = filexible schedule and timetable so as to

assist teachers iﬁd children with special endeavors. There

seems to be an expectation for each principal (some of this
coming from the individual and some being attributed to the
central administration) to have _enough knowledge about any
program, -including programs_ for the gifted; _to provide

leadership and know where to find. resource. heip In many

instances this means_attending in-service sessions put on in

the district, attending conferences and seminars or

enrolling in courses. Principals believe that parents,

especially those affiliated with ABC, expect the principal
to be able to explain what the school is able to do; -and is
doing, to provide a program for the needs of each child.

The - district provides each school a number of resources §6

assist with programs. for the gifted. For -the purpcse of

identification each school has access to a psychologist to

administer individual tests, especially the WISC-R. There

is in-service from qualified staff at EAS-G when- needed,
along with access to resource materials, ineluding
identification instruments, in the _library. There is

limited help from the school resource group- There is

release time available for teachers to attend in-service

sessions and there is also an opportunity for teachers to

have a member of the EAS-G staff come to the school and help

implement ideas using a team teaching approach. Program
specialists are available to give _assistance iﬁ core

curriculum areas such as math and language arts. At times

the EAS-G staff intercede. with parents to explain the

programs available and give special advice: There are

limited funds accessible from the area superintendent for
professional development. While there are sources of help

provided by the district, some principals noted that they

EOF grants to. oBtain more teacher help and by organizing

team teaching and in-service among the staff. The

principals often commerited on the excellent help provided by
EAS-G in curriculum development where special units were
developed and in some cases specific units for one child.

The principais acknowledged that progress had been made in

providing resources to meet the needs of the gifted but in

the same breath were requesting more. There seemed to be a
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need in some caseés to have specialists carry out the

identification procedure but a common expressed need was for

more -staff and resources to facilitate identification.
Especially desirable would be more help from psychologists.
There was also a plea for more qualified staff and more
in-service in identification and curriculum differentiation.
One principal expressed the need to have more irnput into who
would be hired for the program. Wwhile most principals
thought highly of the service rendered by EAS=G in
curriculum development there were some who thought their
services were less than adequate. There was a strong voice

for more resource teacher help. One -of the greatest

acknowledged weaknesses was in the evaluation of progress of

the gifted child and they were at a loss as to how fo make
improvemsnts in this area:

Question #9.  Principals were asked to identify  the

expectations they had for themselves as well as the type and

adequacy of help received to meet these expectations.

All principals expect to provide programs to meet the

Special needs of the students in their schools, including

the gifted. Specifically stated this means they want to
have proper identification procedures and then help teachers
provide challenging programs. Some were _concerned _about
building an awareness of giftedness. The principals expect

to provide leadership to bring teachers and resources

together for the benefit of tihe students.

When asked to comment on the help received to meet these

expectations it was evident that 1little is done unless the

principal takes the initiative. There are some conferences

and there are helps within the district but most principals

said it was left to them to seek assistance or organize
their own.

Question #10.  Principals were asked to comment o
evaluation of gifted students and evaluation of provisions
for gifted students in their schools.

Principals were asked if they evaluated the progress of
gifted students. Eleven said yes and five said no. While

some do not evaluate progress at the elementary level there

is evaluation of projects and feedback to the student at the
junior and senior high school levels. The evaluations tend

to be similar to that done for all students except that
there may be more verbal interaction with the student and

oral communication with parents.
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necessary and all but one said it should be different from

the traditional approaches. It was agreed that there is a
place for traditional evaluation to take place but that
there should be additional evaluation which takes into
account the special abilities of these students. It was the
consensus of opinion that evaluation should be subjective
and specific to the task and there should be encouragement

of self-evaluation.

Only twg principalsf affirmed that evaluation of their
program for the gifted is assessed. Crescent Heights High
School has an ongoing evaluation carried out through the
curriculum planning group.  Most principals said they

informally inquire . about the program and one said 7@;5

evaluation was rather subjective with no specific

instruments involved. Several principals ingquired as to how

the evaluation process might be accomplished and said they
would like more information.

Qﬁéétiéﬁ §11. Principais _were asked if a deflnltlon of

gifted was in use and if éo how it related to the previous

system definition and the new one?

Twelve principals said they have a written definition of
gifted and the rest use "a definition" though it is more or
less understood: -  Ten of the principals believe their

definition _is identical or similar to the old system

definition and five align with the new one. One principal

said their school definition was very broad to account for
students gifted in a wide variety of areas but whose high
achievement might not be demonstrated in the grading
procedures. Some __programs = are actively ,pféﬁétiﬁé

leadership, ﬁﬁéié, éft . drama; and physical education.

Unfortunately while. scﬁoois may have a definition, the

degree of use seems questionable and knowledge of the new

system definition is limited.

Question #12. To what degree does your school provide to

students the apporEunities suggested in the definition in

use (whether your own definition or the one advocated by the

school district)?

It was decided by the interviewer to display the current
system definition and_ ask the principals to tell how the

opportunities in their school matched with the encompassed

expectations. The answers ranged from "a great extent" to

"minimal". In analyzing the responses it was found that



there is no way to generalize an answer to do justice to the

guestion.

Question #13. What factors are facilitating success of the

provisions to meet the needs of the gifted and talented?

Many factors were enumerated Which contribute to the success

of the program. The most cc mon response referred to the
dedicated staff and the materiais ~at EAS-G. It seems that

committed and - enthusiastic people, whether resource

teachers; administrators, parents, or teachers have been
responsible for the program being carried forward. Tt seenms

to_take someone prepared to take a__leadership role or the

program will falter. There was reference made to financial

resources which have provided for release time in-seivice,

resource teachers and special materials as contributing to

Question #14. What factors are impeding success of the

pProvision to meet the needs of gifted and talented?

Once again there were numerous factors cited as responsibie
for impeding the progress. The most common categciy _of

response referred to was "personnel". - Scme__wanted more
psychologists, while others mentioned the. need. for more
teachers with knowledge of the gifted and talented, and some

were specific in needing teachers with bilingual kackgrounds

interested in working with the gifted. 1In some cases. lack

of finances was cited as the problem but this was oj.lly  to
purchase the _services of qualified personnel, _materials,

etc. _A lack of support from the Board was given as a reason

because. the philosophy and allocation of resources does not

always match the perceived needs and expertise of the school

staff and the parents. Minor. problems such as acheduling

and lack of information about_students and special prograns

were also reasons given for the lack o: progress in

providing for the gifted and talented.

Question #15.  Principals were asked 1if they had other

comments, or recommendations.

This open-ended invitation produced a wide variaty of

comments. __The responses from all schools ~have. been
summarized below except for the comments from two hich

schools which are highlighted at the end.

There were several oppasing views expressed by the school

principals. There are some who feel that nesds of gifted
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children are best met in the regular classroom, while others

prefer a - pull-out _approach or _some _other organizational
pattern that segregates the children for special treatment.
One principal felt that all gifted children should attend
designated schools such as Oakley Centre. Some support

curricula that cater to the special needs of gifted children
and attend to special abilities and .acquired _knowledge;
while others say their staff do not want the children to

miss anything in- -their classroom and that if something is
provided it should be extra. Some are of the opinion that
EAS-G does not provide anything different than what is
needed in every classroom, while many feel that this support
service is nearly ideal. A few are of the opinion that

there is too much emphasis on the gifted and talented, while
a few others believe there is not enough:. One principal

posited that the whole curriculum is in need of revision

because it is out of step with the child's developmental

Generally the principals were supportive of efforts to. help

meet the special needs of the gifted and talented children
but believe more should be done. They expressed hope that

more will - be done: to help those. .children gifted in the

visual and performing arts, such as providing the services
of composers, professional artists, scientists, etc. as

consultants to schools or as mentors for students and even
suggested providing a special school siuch as Oakley Centre.

There was also the call for more resources and leadership

from the Board and central administration and even the. hope
that Alberta Education would be more supportive in terms of
specific resource allocations. There is strong support for
long-range planning by the Board stating specific

expectations in order to foster improvement in programs - for

the gifted rather than maintenance of the status quo: There
is the feeling, from some, that not enough is being done for

the gifted and that the system is merely giving token effort

rather than genuine support.

The principal of Western Canada High School expressed his
views about the provisions for the gifted and talented. = He

noted that elitism is an issue and that it not only affects
students but has implications for the_  school staff. This
school uses a broad definition of gifted and offers many
activities in music, drama, athletics, and academics
including the I.B. program to meet student needs. While he
beiieves in meeting the needs of all students, he expressed

some doubts about the ability to do 8o given the resource
base and also the fact. that there is in operation <the
unwritten law of diminishing returns.
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Comments made by _the principal of Alternative High School
also seemed to need emphasis. The students in this school
don't fit into the normal program for many different reasons
but only.a limited number would be considered gifted. _There

is a modified curriculum and class _attendance is flexible

which allows students to explore more of their interests at

their own pace:. This school, which uses the community as a

resource; tries to be extra supportive of the students

through informality, treatment of students as equals,

casting every teacher in the role of counselor; and by
allowing the students to have a voice in _the: school
operation. There is a waiting list of students desiring this

type of school environment _in order to stimulate learning.

One student with an I.Q: above 150 seemed to summarize the

student support when she said, "I love being here and I'm

learning and growing by leaps and bounds, which never

happened in the reqular schools".

38



3. INTERVIEWS WITH ITINERANT TEACHERS

Eight itinerant teachers (two from each area office of
EAS-G) were _interviewed. _There was -a Widé”,Vériétyw,bf
éxpértiéé,éﬁd”ékpériéﬁéé. _Some_ interviewees were in_ their

first year _as itinerant teachers while. others had been

serving longer: One teacher was also the psychologist and

counselor for gifted children. The following information is

organized by the responses to questions.

Question #1. What 1dent1f1cation procedures are in use in
the éChbblS?

The Ittnerant teachers sald that as far as they knew there

were no written standardized procedures for identification

of gifted children distributed to all schools. At
orientation time recommendations are made that "collector
sheets" be used to compile the information; _that as many
sources of information as possible be used; thav checklists
on the nature of gifted and talented be used as a guide; and

that group test scores; individual psychological assessment

(WISC-R)_ _ scores, student interest inventories, art

portfolios, samples of student's work, and teacher's

observations and comments all be part of the data upon which
a decision is made by the -school resource group. -It was

recognized that these procedures -should be used consistentiy

by all schools but apparently this is not the case.

in answering the above question it was evident that many of

the recommended procedures were being used but not unlformly
across the district. It appears that parent input  is
prevalent and that classroom teachers often collaborate with
resource teachers before making a recommendation:

?nestion#zf Will the procedures used or recommended
dentify all those targeted in the system?

The teachers were spitt on _the answers _to thIs dﬁeétiéﬁ‘

Three said that the procedures used would identify all the

students for the program while five disagreed.. When asked

if the recommended procedures would identify all the

targeted students once more three said yes and five said no.

Comments by the itinerant teachers shed some iight on the

answers. = There was . the belief _that the politics of the

school would prevent any set of procedures from being

fool-proof. In addition it was believed that some students

are always likely to be missed, such as those in the
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performing. ana visual arts or some who are learning
disabled, because teachers involved in the identification
process are not sufficiently knowledgeable to catch everyone
who should gualify.

Question #3. Are the recommended identification procedures

educationally sound?

Of the eight itinerant teachers, six agreed that the
procedures were educationally sound while one disagreed and
the other was unsure.

The responses by the majority of these teachers relate

mostly to deficjencies in those performing the screening.
There is the belief that not enough psychologists are
available to schools to perform the necessary specialized

testing. - It was also recognized _that error in

identification results when some school staff members are
not supportive of the program; that some teachers are not as
observant as_they might be, and that there are teachers who

do not. comprehend —the procedures but will not ask for
clarification because it reflects on their competence. It

was. acknowledged that tests are not perfect and will miss
some students who should be included. It was generally

agreed that intensive in=service must be planned as part of
the implementation procedure.

Question -#4.  Itinerant teachers were asked about

expectations made of them, who set the expectations;  the

type of help they received  to - fulfiil their
responsibilities, and the adequacy of the help.
What are the expectations? Itinerant teachers believe they
are expected to:

- act as consultants to parents,
- provide for student needs,

for gifted and talented
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students,
- assist the resource teachers set up programs,
- produce units for the resource center,

- work with regular students,
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do public relations work with schools and be a

positive influence with principals and parents,

- solve any problem in the school connected w1th giftead
and talented,

act as a negotiator and advocate for both parents and
teachers,

- help individual students,
- team ﬁeach,

- heip develop awareness ,on the part of teachers

through in-service workshops,

- develop new curriculum units for schools,

generally be on call to provxde assistance when and
where needed.

Expectations of the itinerant teachers efé varied and come

from EAS-G, school principals, resource teachers, classroom

teachers and parents. - These teachers are expected to
provide the services of EAS=G- but the role is not well
defined and, when this is complicated by other demands, it

leaves them floundering,; especialiy at the beginning of the

year. _As the school year progresses these teachers seem to

carve out _a place for themselves with which they are

comfortabie and add. responsibilities that are manageable. It

was noted by one individual that achieving credibility in

the eyes of the school is a real problem. = And as one

teacher stated, "The system expects more work thanm I can
reasonably handle and so we just go around putting out
fires".

Whiie not every expectation is felt by each itinerant

teacher, there are more diverse requests than can_be

reasonably met. Unfortunately, thé itinerant teachers feel
that they do not receive enough specific help to meet the

expectations and that they are, too often, left to their own

resourcefulness to meet the demands. What seemed to be even

more regrettable is the admission by these special teachers

that they often feel inadequate and become discouraged.



expectations they had for themselves and the type of help

Question #6. Itinerant teachers were asked to identify the

received to meet these expectations.

In almost every instance these teachers -expressed- the
expectation of helping the teachers by achieving a realistic
view of the gifted child in relation to the total

educational pattern. They want to be a positive influence
on the teachers by gaining understanding of the best methods

of teaching gifted and sharing this with teachers,  students
and parents. They want to keep growing professionally, act
responsibly in their positions;: and provide a vision of
educating the gifted which will help teachers go bayond the

day-to-day routine. ‘Itinerant _teachers want to make a
difference in the 1lives of the gifted students Ly

influencing the actions of classroom teachers.

Expressing how they obtain help to meet _expectations
received little elaboration. It seems that most of this

group feel they are left to their own devices. However
gratitude was expressed; on several occasions, for the help
of dedicated staff members and the supervisor.

Question #7.  Itinerant teachers were asked  about. the

existing structure or procedures for _evaluating gifted
student outcomes and -evaluating school and district
provisions for gifted children.

Seven of the eight teachers interviewed believe there are no
existing structures for evaluating gifted student outcomes.
While one teacher was not sure, she reasoned that there must
be something.

Some specific questions were asked about evaluation. All

teachers believe that student evaluation is necessary but
they are unsure of what form would be best. While all
teachers favor long term evaluation of students to determine

the lasting benefits, once again it -was the unanifous
opinion that no device is in place for this. As to whether

school and system evaluation procedures for gifted . chiidren

exist, most teachers said "no" .and the remainder were
uncertain: .. When. asked . if the personnel delivering,
administering or providing services for the gifted were

evaluated, the response was divided. It was the opinion  of
this group that all staff are evaluated in some way but this
may not be specific to the programs for gifted children, yet

it  appears _that EAS-G staff, itinerant teachers,

consultants, and staff at Oakley Centre are evaluated
annually.
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Question #8. What factors are facilitating the success of
the provisions to meet the needs of the gifted and talented?

Many contributors were cited as being beneficial to the

success thus_far experienced. __There have been grants from
Alberta Education to. initiate certain aspects of the
progras.. There are numerous resources available, especially

the library facilities at EAS-G. Resource teachers and
release time for classroom teachers by providing substitute
teachers were mentioned several times. . The dﬁ&lityi,éﬁ§

balance in expertise of _the EAS-G staff was viewed as .a
strength.  There is sufficient latitude in the job
descriptions of the consultants to provide flexibility in
meeting student needs. The in-service sessions have been of

benefit even though much more could be done. In Some ways
the organization into areas has been of benefit because it
has involved more people but this was also seen as a

detriment by others. Some felt that support from student

services was a contributing factor but the reverse opinion
was also expressed. The counseling work done by Janet
MacKenzie was viewed as a benefit which led to the request

for more of this type of service.

Question #9. _ What factors are impeding success of the

provision to meet the needs of the gifted and talented?

While many elements seem to be operating against the
program, the most detrimental one appears to be the amount
of support, both -psvchologically and physically.. _ Some

principals and other administrators appear _disinterested,
while those more enthusiastic impose their desires for the
program_ on disinterested or philosophically uncommitted

teachers: There is definitely the feeling that more money

is needed to provide personnel and material resources,
including more itinerant teachers or specialists to provide

assistance. There was some question as to the effectiveness
of the EAS-G staff but whether this is due to. time,

resources or expertise is uncertain: There is the general

belief that the goals of this program are not well

communicated to the schools, resulting in a 1lack of

understanding as to what is expected. There are also _many
who are more sympathetic to the needs of learining disabled
youngsters than to those who have _ample ability, whether

readily apparent or not, and the feeling that the demands
for curriculum differentiation exceed teacher understanding

in most cases.



Question $10: Teachers were asked if they had additional

comments or recommendations.

This opportunity to expand on what had already been said
stimulated numerous additional comments about the program,

It appears -that the organizational pattern is viewed as

rather complex which interferes with communication: The

itinerant teachers. are not. welcome in the school unless

invited, causing some discomfort when there is a perceived

need that cannot be addressed. This feeling of not being in
control is further complicated when a project is begun but
not completed and there is no feedback -as to the _success.

Often_ times communication between the itinerant teacher and

the classroom teacher is thwarted because the message must

be- filtered _through .a principal and consultant. _The

itinerant teachers seem to believe that classroom teachers

need more help but either do not ask for it or cannot -get

the request through the system and this results in a feeling
of helplessness. _ This is -complicated even more by the

seeming lack of .direction due to the dearth of policy

statements; role definition and goal setting at all levels.

Itinerant teachers are generally supportive of the intent of

the program and the efforts of the EAS-G administrators and

have even observed the effect of their efforts carry over to

other classes, but expressed some concerns. . The .program
generally seems to be meeting only the cognitive needs of
students and neglects many of the affective needs. Children

gifted in the visual and performing arts are not adequately

accommodated and it was suggested that there be some special
provision made for these children, such as a puil-out to a
central location on a limited basis. It was suggested that

the program could be more effective if a combination of

approaches were used; such as mentors, pull-out and
enrichmert _ applied to those situations where the
circumstances warrant. = Occasionally classroom teachers
request that the EAS-G provide core curriculum teaching,
vhich is not their mandate, or even initiate and implement

the entire program. Often there is the expectation of far

more assistance than can,; or even should; be provided. One
teacher suggested that the teachers from an area, or even

the whole city; be brought together more often for sharing

sessions to explore teaching ideas and work out a system to
deal with common concerns. There is definitely a need for

more in-service guidance of teachers and administrators and
the feeling that more opportunities need to exist for
specialized university training.

Overall the itinerant teachers were quite happy with their

work but several expressed the thought that they had
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received insufficient preparation for their present

position. Explicit expectations and program goals were not
provided in the beginning nor was there an explanation of

how to address many - of the common situations: While _some

teams seem to working cooperatively, - there _was. noticeabile

dissension in some areas which reduced effectiveness. One

teacher said she would 1ike to have more feedback about her

performance and this seemed to be the opinion of others

though it was not specifically stated.



4. INTERVIEWS with SCHOOL STAFF MEMBERS

There were twenty-eight staff members interviewed from

nineteen schools; all of whom were involved in teaching the
gifted on a regular basis:. The group consisted cf regular
classroom teachers;  resource  teachers, librarians,

counselors, curriculum specialists, bilingual teachers, and
one I.B. Coordinator.  Some interviews were incomplete
because the individual diad not have _adequate knowledge of

the information required or there was not enough time to

adequately answer the question because of other commitments.

This means that the number of people answering each question

does not always total twenty-eight.

Question #1. Is a school program provided for each student
identified?

Of the twenty-five responses received, twenty-three said

that a program is provided for each student identified. The
quality of program becomes the main issue in this case and
it was evident from the explanations that this is open to

debate: A number of teachers are not providing anything
different than what is normally given to all students; while

in other schools there are definite programs organized and
monitored to help these students: It was also interesting
to note the variety of identificaticn procedures outlined by
the staff members, leaving open the question of whether the

provisions meet the needs of those identified. One who

responded negatively to this question cited 1lack of
administrative support as the reason and the other said the
school was providing ample choice of subjects to meet <the
needs of every student:

éﬁééEiéﬁ #2. What type of program is provided?

The type of program varies with the number of students in a

school and also. with the circumstances, i.e. some -schools

offer only one and others have more than one organizational

pattern. Twenty said they offered in-class instruction for

the gifted. Four organize students intoc clusters. -Eighteéen
said they had some type of pull-out approach. - Nine have
some cross-grading  arrangement. . The instructional staff

carry out many different teaching functions under these
various crganizational arrangements as they endeavor to meet

the needs of the students identified as gifted.
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Question #3. What are the identification procedurss used in

your school and who implements them?

Thefinformation received in these interviews was similar to
that provided by the principals. Teacher observation and
recommendation is responsible for the majority of referrals
to programs for tﬁé gifted: This results in a number of

inconsistencies. in _the identification procedure . due _to

teacher understanding and competence. Of worthy note is the

fact that the WISC-R score used for selection varies from
120 to 130 depending on the school. Some schools use
rigorous identification procedures while others are more
lax. The interviewers were _informed that EAS-G_had put on
in-service sessions but there were several comments about

poor organization and 1little benefit being derived. Once

more there was evidence of  _assorted identification

procedures and inconsistency of application.

Question #4. Do -you. ‘believe the procedures used are
complete-enough to identify all of the gifted and talented
students?

Seven teachers thought the procedures used in identification

are complete enough to identify all gifted and talented
students but the remaining teachers answered negatively.

Those who believe the procedures are inadequate provided

many reasons. - They think there are many ‘underachievers

missed in the identification process and students who do not

"fit the mold", such as those from another culture. There

are few procedures appropriate to identify those gifted in
the visual and performing arts. There is the feeling that
the screenin¢ instruments used are inadequate and that the

staff are nof ~sufficiently knowledgeable to. make accurate

Thoéé ﬁhéfﬁéiiéﬁé the §fééedure§ ire aaéqgafé,aa,haf ‘deny
some of the problems outlined by others. Yet they believe
that no method is entirely fool-proof and that teacher

judgement is more accurate than anything else:. They also
are of the opinion that a high percentage are identified and

that no more could be accommodated anyway.

Question #5. Are there studentt Who are falsSely included as
being gifted and -alented?

éﬁiy three teachers said there were students faiseiy

included. There seems to have been at least one student who

was retested with the results showing he had been included

47

() §
oD



in the program in error. It was noted that there are
several '"running mates" in the program, referring to
students who are not gifted but who are included in the
program; :

Question #6. School staff were asked if they know the

system definition of gifted and if the procedures used would
identify all of the gifted in the system?

Twenty-five of the school staff members interviewed  said
they know the system definition of gifted and the remaining

three said they did not.. Only five of this group thought

the procedures used -would actually identify .all of the

targeted students. The main reason given for the procedures

not being effective is the lack of adequate means to select
those gifted in visual and performing arts.

. Question —#7.  Are  the _identification  procedures
educationally sound, effective and efficient?

It must be noted that because there are no identical
Procedures followed by . everyone it is difficult to

generalize the answer to this question. Nearly all of the
school _staff believe the identification procedures are
educationally sound, whereas eighteen _said. they were
effective and eleven opined that they are economic in terms
of time, with the same number saying the procedures are not
efficient. - The WISC-R is. the test most common to all
identification settings and while a single administration

does_not take too much time, the procedure is lengthy when
several students are involved. When the time to- administer

the individual intelligence test is combined with the few
eligible people employed for that purpose; one can  perceive

why school personnel become frustrated with the amount of

waiting time consumed _in this  process.. It was also

mentioned by this group of teachers that the results could

only be as accurate as the competence of those involved in

using the outlined procedures and this seems to . be
questioned. There was strong support for the development of

a more efficient set of procedures which everyone would
follow.

Question #8. School staff members were asked to comment on
what they are expected to provide for the gifted and
talented, what - assistance is given to meet  these

expectations; . additional assistance needed and where it
might be obtained.

1
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Identification

doing were many and varied, depending upon their situation.
Some of the most frequently expressed éxpéttétibﬁ§ are:
- make classroom observations and recommend students
- be available for cooperative teaching of all
students,

coordinate the identification process in = conjunction

- be knowledgeable about gifted and talented,

- facilitate and coordinate the identification process,

follow the procedures outlined,

idéﬁéif? all étudents;

- coordinate the identification process,  write
referrals for assessment, and participate in the
final selection,

- be positive and supportive; and

- be aware of the nature of gifted and talented.:

The above éxpécﬁatiaﬁs come from a limited number of sources
according to the respondents. _ -They -are either given
explicit directions from the principal about what 1is

expected or they sense the expectation and attribute it to

the system or parents. At times the expectations originate

with the staff member.

member. They often said no help was provided and it was up
to them to find ways to perform their duties: The help of
EAS-G was often cited but several times it was followed by

the comment that this source of help was inadegquate. This

was especially true for exceptional settings such as
bilingual programs. __ Unfortunately there were many
complaints about insufficient help but few positive specific
suggestions about what more could be done:

49



Developing, Differentiating, and Implementing Curricula

Almost all the expectations in  this area deal with meeting
the needs of the students. The teachers are expected to

develop curricula that will challenge students, which means

meeting the various needs of gifted and talented students.

In some cases _this means adapting the existing curriculum

and at other times it means developing a new one. These

teachers ares often asked to be a resource person for other

teachers, which implies an expectation of special knowledge
about the gifted and talented and their needs at various

developmental -stages. There is also the expectation; = though
seldom explicitly stated, that these staff members should be
familiar with a variety of resource materials or be able to
develop them:. . These expectations are often attributed to

parents and come by way of the principal.

It seems that the school staff -are often left on their own

initiative to differentiate and implement the curriculum.

Once again. they give _credit to the EAS-G staff and the

resource library for assistance and it seems that the help

received is usually evaluated as adequate. There were some

complaints that EAS-G staff are una:leé to give proper

assistance but this was usually in spec.alized prograns.

Assessing Student Progress

The school staff believe that 1little more is expected for
gifted children than is expected for ail students in the
school, i.e. the progress of these students must be

evaluated and reported. Nearly half of this group said

there are no expectations with regard to assessing  student

progress. The teachers try to evaluate the progress of

gifted students in the special instruction settings -but

little, if any, help is provided to carrv out this function.
Some teachers make anecdotal - records, some _try to make
comments about progress as feedback to students and parents,

some provide a report card mark, and some do little more

than make oral comments to the student: Consistently the

interviewers received the answer that no help is provided in

this area.

Reporting Student Prodress and Communi

It was_ _evident that few teachers feel that any special
expectations are reguired of them in this aspect of the

instructional process. In some cases the admin.stration has

requested that interviews be held with parents or that a
50
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special reporting system be implemented for parents of = the

gifted, such as the one at Crescent Heights High School

where student progress must be reported three times a year.
Some teachers = spend considerable = time in - informal
discussions with parents of the gifted; especially at  the
beginning of the program. Some teachers,; on their own, have
decided _to_ _make _special  provisions such as writing a

newsletter to all parents explaining what is being done but

this is the exception rather than the rule.

In-service Education

Eleven of the teachers said there are no expectations of

them to attend in-service sessions but the rest feilt

2ifferently. It seems that there are a number of in-service

sesslions offered within the district such as those at EAS-G,

library services, resource teacher network, and other groups
within the Calgary Board of Education system. Teachers do
feel an expectation to attend these sessions to become more

expectation is more formalized. Most teachers are released

from_class through substitute teacher arrangements in order

o attend rvic Reactions as to the adequacy of the
in-service is diverse ranging from "a waste of time" to
"excellent".

to attend in-service:

Expectations come from different sources. Some students

expect more challenging work than they receive in the
regular class, while others want less structure which - would
allow more opportunity to be with classmates having similar

abilities and interests; and some just want extracurricuiar

activity. . = _Some _classroom - teachers expect overall

performance to be improved, especially with those labelled

as "underachievers". Parents want the needs of their child
to be met academically as well as socially and emotionally.
Overall it seems that students and parents want something

different in classrooms for the gifted than wouid normailly

occur in regular classrooms:

Question #9. School staff members were asked to identify
the expectations they had for themselves as well as the type

Almost all of this group expressed a desire to help the
gifted students by becoming more knowledgeable about them
individually and as a classified group. They wart to make
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to let the students know that someone cares about  their

Success and overall development. There is an intense desire
to make sure . that all gifted students are identified and
given appropriate opportunities. The expectations might
well be summed up by one teacher who said, "I want to .be

open-minded, trustworthy, patient and consistent in working
with these students who have exceptional ability ".

Help to meet the expectations of the school staff comes from
a number of sources. The principal's suppdrt was often

cited as beneficial either by providing encouragement or
giving financial aid for release time in-service or for

purchase of materials. The work of the EAS-G staff was

given credit for much help with program development ideas:

While the teachers gave appreciation for the help received,

they often expressed a desire for something more but there

is uncertainty on their part as to what it is they need.

Question #10. School staff members were asked to comment on
the evaluation of gifted students and evaluation of

provisions for gifted students in the schools:

Fifteen teachers said they evaluate the progress of the
gifted students and eight said they did not, but all
teachers said evaluation of these students is - necessary.
Evaluations vary from informal observations by the  teacher

in both the «cognitive and affective = domains to

self-evaluation on the part of the students. This area is

not well defined allowing some _teachers to evaluate the

students against what the teacher believes the student
should achieve; while other teachers compare one student's

achievement with that of the others in the program.

All but two of the teachers said that evaluation of the

gifted should be different from the traditional evaluation
procedures. _ It _was expressed that we should be less
concerned with the content and more with the process,
methods and skills of the learner. There was the feeling

that evaluation for these students should be broader and  in
more depth than for the regular student. This _evaluation

should be ongoing and involve the studen: n the process.
It is not enough to give a mark but t. _e needs to be
greater feedback as to adequacy of the achievement. There

needs to be an emphasis on allowing the student to perform
for an audience rather than just provide a grade. It was
generally agreed that the reporting procedure for the

regular student does not do justice to the gifted and
talented.
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only two teachers said that programs for the gifted were
evaluated. Crescent Heights High School has forms for
students; teachers, and parents to evaluate the program: In

the other instance; the. program is evaluated informally by

the School Resource Group. Some teachers noted that there

is informal discussion about the program and its strengths

and weaknesses.

Question #11. Does your school have or make use of a
weitten definition of gifted?

definition and nineteen of this number said it was similar
to the old system definition. The remainder answered no or
were uncertain. Western Canada_High School uses a broad

definition based on Renzulli's _proposals since it seems to

allow for _the 1I.B. program and._ pther activities in the

school which would benefit the giSted. Crescent Heights

High School has modified the system definition so that they

can ensure a certain academic ability for some classes. One

school uses the Alberta Education Task Force definition and
another school-is in the process of - developing their own

definition in line with their school phiiosophy

guestion4#12+ To what degree does your school provide to

students t{he opbortunities suggested in the definition in

use (whether your own or the one advocated by the school
district)?

Crescent Heights believe they maximize the 799po;§gp;§1es

suggested by the definition of gifted, while the remainder

of the schools seem to vary from "minimal™ to "a high

degree". The variance depends on the situation as some
schools do very well in one subject area like Science- but
poorly otherwise, while other schools provide great latitude

for student choice which they feel provides a myriad of
opportunities.

on #13. What factors are facilitating success of the
provisions to meet the needs of the gifted and talented?

There are numerous factors which seem to aid the success of

provisions for the gifted. EAS-G was once again frequently

given accolades for their in-service work, especially when

it involved allowing for a substitute teacher so the teacher
of the gifted could go to the EAS-G offices to receive
instriuction and peruse materials. The EAS-G staff were also

praised for their willingness to provide information over
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the telephone when teachers need help. = A  school

administration and cooperative teachers open to novel ideas,

both giving support to _flexibility in timetabling for
different experiences; seems to be a must for success.

Positive teacher attitude and commitment are also important,

as_is support from parents. Curriculum planning teams that

want to try new ideas and are open to student input are also
beneficial. The need for ample materials and support from

resource teachers and -librarians seems to _give a boost - to
the program also. = While the statements have been grouped
into these broad categories, it should be acknowledged that

there were many specific comments.

Question #14. What factors are impeding success of the

provision to meet the needs of gifted and talented?

The school staff members interviewed gave many reasons why

programs for the gifted and talented are not progressing
more rapidly. Most frequently cited was the time required

to_carry out all of the duties and responsibilities of being
a teacher in the regular classroom which detracted from the

time to think, plan and implement quality programs for the

gifted. There are ma:iy children needing special attention

and parental - pressure is great so that the nesds of the

gifted sometimes dwindle in importance. The lack of space

designated for the the gifted along with special materials

and other resources has a dampening effect upon ~enthusiasm.
An attitude in the school that the core curriculum must be

delivered first and that anything else is extra reduces the

emphasis on programs for gifted students. The sheer size of

classes, both regular classes and classes for the _giftedq,

reduces the effectiveness of teachers and when this -is

coupled with a lack of teacher aides the task of providing

for the gifted seems impossible. Negative -attitude and

support from the administration is detrimental to programs

for the gifted but sometimes this can be traced to the
community also. - Finally there was some suggestion that the
staff at EAS-G had more to do than they could handle which

had an affect upon the professional development of teachers
in the schoois.

Question #15. School staff were asked if they had other

comments or recommendations:

This unfortunately became an opportunity to express all the
negative feelings that seemed to be bottled up so that there
were few positive suggestions. There- is the feeling _that
EAS-G could do much more but are not in touch with what is

happening in the classroom: One recommendation that seems



worthwhile considering is that there be someone with

expertise in bilingual programs added to the EAS-G staff and
that more appropriate materials applicable to schools with
biliﬁgﬁél p”rég”raiﬁ’s be p”ur’c’hé’sé’d.

as well as Alberta Education are not behind programs for the

gifted. Many are of the opinion that the emphasis in
special education is on those with learning disabilities,
not on those with exceptional ability at the other end of
the scale. This comes out in expressions that the resources

are limited to provide adequate professional development and

extra teachers and materials for . the gifted. . There is

definitely the feeling of need for more cgggse;;igg time to
help these students adjust to their special gifts and the
need for more psychologists' time to carry. the
identification procedure. -There is a- strong belief that
gifted students need attention whether it is done in. regular
classrooms Or in a special school and that the resources of

time, personnel and whatever else is necessary should be

allotted to address the problem.
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5. INTERVIEWS with STUDENTS

From the nineteen schools in the sample, forty-six  students
were selected to be interviewed. The following table shows
the distribution by grade.

GRADE NUMBER

1 0

2 1

* 3 6

4 2

5 6

6 8

7 3

8 6

9 8

10 0

11 3

12 3
Students were interviewed in order to determine their
insights into the programs being offered and also to see how
they would respond to some of the questions asked - of
teachers, -administrators and consultants. It was hoped that
by sampling student opinion mcie information might be
obtained that would help to evaluate the adequacy of
provisions for the gifted and talented students within the

Calgary Board of Education system. Program descriptions are
a combination of teacher, principal and student information.




Quest;cne#l. Students were asked to rate themselves on
creativity, ability to think, performance in school, visual
and performing arts; and performance in their best academic

subject.

The foiiowxng tables: show. _the seif-rating of students.

Table #2 shows how students rated themselves when given

forced choice situations. Tables #3 and #4 are a summary of
the "free response" answers given when students were asked

to list their talents and best liked subjects respectively.

Table 2
] Student Self-Rating ) ]
Creativity | Ability *7?§ff§fﬁgﬁéé Visual or =~ JPerformance in
to think in school nerforming artsjbest subject

Excellent 6 15 24 8 38
Very Good 26 2% 11 16 5
Good 10 3 7 9 3
Average 3 4 4 6 0
Not Sure 1 ;L 0 0 7% 0

* Students said they didn't have ability in this area.
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Breakdown of Kinds of Arts
15 - piano 2 - organ

6 - drawing or art
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dancing - trumpet
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writing
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3 - drama

2 - guitar

Table 4

Best Subject

26 - math - all of subjects

(&, )
I

2
language arts i - drama
1

English - art

()]
!

science

W,
!

physics

reading

N
t

1
French 1
1

social studies - computer

N
I

Question #2. Students were asked to describe what they do
in school.

The responses are categorized by type of school, 1i.e.

elementary, junior high, and senior high and are intended to

provide only a sample of the type of activities available.

Elementary School

In five of the eleven elementary schools the students did

not think there was anything different being done and this
was confirmed by the teacher interviews. In one of the

schools the teacher said she tried to take the ability of
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the children into account by letting them delve more deeply
into the subject matter. One student said he found it hard

to concentrate in class because it was boring and then when
he was asked a question he didn't know the answer because he
had been thinking of something else. Similar answers were

given by other students in the elementary schools.

In one school only two grade five students were identified.

One student is a Chinese boy in a bilingual program who is

teaching an English-speaking boy Chinese while his companion
in turn tutors him in English. One boy spends most of his
math time on the computer or in independent math study, has
done_a _unit on. creative writing, has taught- students in
grades three and five how to write more descriptively, “and
has also studied grammar. Some other activities include

independent study of math, critical thinking activities and
developing computer techniques.

In another school there are many different activities. one
student went on a field trip to see an author and went to

the art gallery with the resource teacher. One student was

on a creative writing project in which the story was written

with illustrations and then dramatized for an audience: A
third student was taught .about writing and. required to
complete two independent research projects which had to

include an_ outline; written report, bibliograpry, and an
oral report.. . Another student was engaged in a research

project on organ transpiants and as part of the data

gathering visited the U. of C. medical school to interview

various doctors and technicians. Another student, involved

in a three-month pull-out, _attended a young  writer's
conference to present a workshop on a research model he had

developed which - provided a step~by-step method of

researching a topic and writing a report.

another school had an "artist in residence" who came to +he

school twice a week for ten sessions. The student on the
program developed a mural. for the school. This same girl

participated in the Science Fair with an experiment on

gerbils which won a ¥irst Place award.

One elementary school had fifteen students meeting twice a

week discussing topics of a philosophical nature designed to
develop intellectual insights. While the students completed

many worksheets the final product was the development of a
"trivial pursuit" game.

In_ another school students are involved mostly  in

independent studies. students have studied famous people

like Mozart and one student produced a filmstrip on Marie
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curie. In addition, the students have been involved in
projects designed to develop critical thinking.

In_another eiementary ‘school the chiidren worked on a_ unit

designed by EAS-G _staff._  The unit was about space so the

students went to the planetarium to 1learn about

astrophysics, space, and the solar system. One student
wrote a report on space communities and made a model of a
space community. -There - have also been projects. on many
other topics in which the students write and illustrate
reports and even make three dimensional models of various
types.

7, . :,,. R - i )
In the junior high schools, students are involved in several
types of projects. - In one school there was a_ ten week

course on thinking_ abiiity In another school the students

worked on _individual projects,, engaging in such activities

as: a (including original examples) of origami;
visiting a magazine publisher and developing a magazine
complete with advertising, lay-out, and printing; developing
computer programs, visiting a ranch; visiting a city council

as: a report

current issue; compietion of "a. speea-reaaing _course;

learning about and reporting on a proiec* in New York City

called "Children for Children", which involved raising funds

for starving children in Ethiopia. and many other projects
of this nature. In one school, some students were working
on logic units, some were _involved in scietice olympics - and
attended an inventors conference;, but many were not doing
anything different from the rest of the students.

In the eiementary junior high schooi there was mostly

enrichment being offered. There was an option called

"Lifetime Activities" to provide extra stimulus to selected

students in such areas as sports, chess, choir, science
fair, etc. One student. developed a. _grammar game to. teach

other students:. There was encouragement to read in greater

depth on topics and write reports that were supposedly more

sophisticated than would ordinarily be expected. A

mathematics teacher devised some special enrichment
gquestions and students were given a certain percentage
toward their grade for completing them. One student in the
elementary school had developed a whole newspaper while the
'1aéé was engaged in writing one article and in the Jjunior

igh one student had read books and made a comparison of the
suthors.



Crescent Heights High School uses a pull-out system _for

their gifted students. __ Each student completed a major

project and a minor project and there were some other

activities such as discussions, a public speaking course
(presented by EAS-G), video-taping, etc.  One student

interviewed had completed a review of John Molson and given

an oral report. Another student had studied the 1left-right

brain writing process and presented a day-long course to

junior high students. :-Another student had completed a study
of the use of lasers in medicine. One student had done a
"Lord of the Rings" archeological study and made predictions
of what might be found in that society based on the writings
of the *..° Yet another student was in the process of
writi: :1 fer a contest for teen-agers in New York.
There ivently many very interesting activities which
the s ‘ound stimulating as participants and as

aundien:

Wester: . .ada Migii School challenges the gifted through the
I:B. progrim. most students take I.B. courses in the core
academic sudjects of math, biology, chemistry, English,

French, history; physics; and social studies. The students

interviewed seemed to find the course work full of detail,
more depth and taxing due to the amount of homework
required.

Question #3. Benefits of the progran

Students were asked what they gained from the various

programs in the cognitive area - or what they learned. Many
students gav: more than one response and often the responses

were similar to others. The responses are as follows (as

close to quotes as possible):

learned more
learned new things..
could get out of reqular class

improved thinking skills

makes you think more

got to choose own topics
like to make final product
can be more creative -
learned to-do better research
missed boring classes

got to meet new people

made new friends o .
get to do more interesting things
learned debate skills
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learned about computers )
expanded both_ knowledge and interests
lot more challenging.

- I:B: program a definite advantééé for. university

- opportunity to share and exchange ideas with others

-~ good learning atmosphere -

- more useful; application of knowledge to other
situations ]

= learn fiore autonomously

- stimulating

-~ parents get to see the work

~ better prepared for final eiéﬁs

- helped in attitude toward school in general

- fun

work in creative thinklng.

Students were also asked to tell the benefits which seemed

to accrue in the affective area or how it made them feel as

a person. The responses are as follows (as close to quotes
as possible):

improved confidence in myself (over half of the

make better use of time

more of an individual now,; not follow1ng the crowd
learned to understand myself better
I enjoy school ‘more _
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desire to do more in school

get _along better with others

teachers acknowledge our real accomplishments

less of a loner now, positive support helped
realize strengths and weaknesses in myself and others
more freedom in school; I can do what I like to do

others like me more.

The students interviewed seemed to have a p051tiye

self-concept. Some expressed directly that they were more
contented and had more pride in themselves while others

seemed to give this impression in numerous ways. = One
student said, "I 1like myself and what I am capable of
doing": Other students through various expressions said
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Question #4. What are the disadvantages of the program?

The comments in this area were given after much thought on
the part of the students. As part of this same question;
students were asked their expectations of this program and
then were asked what they would like to do:. Many responses

were the same or similar and of course many students gave
more than one responseé. _Representative comments received

were (as close to quotes as possible):

- none ( over half the students gave this type of
response)

tEHSinQ o _ c N N B .
have to catch-up on regular class work that is missed
miss classes that I like

get behind in regular work

a lot of pressure

time consuming o o o - )
program is not well organized; sometimes a lot of
work and at other times no work.

= there are others who don't understand why they are in
the class in the first place =~
- get put down by students who have better marks but

aren't in the PEP class o
- regular class kids expect you to help them
- treated différéntl?:,; - S , . -
- don't get to work with reqular classmates bu: trat's
not always oad - e
sometimes when I miss reqular classes, I miss +things

that I should know.

The students were asked to tell what they expected to be

doing in such a program. _ _Some were not doing anything
differently than the rest of the students in the classes
even though they were identified as being gifted and these

students were asked what they would 1like to be doing

differently. The responses of the students are as follows
(as close to guotes as possible):

like more math

- like special projects

- more thinking exercises

- more computer time S

- like exactly what we are doing ,

- like to have a regular written report

= like to work on research projects
- expected it would be fun and there would be more

language arts =~ o ]
expected to be able to draw; have more philosophy or
more discussions
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wish we had extra activities _

expected to work on clay models

expected it to be a serious program; and 1t isnit
expected lots of work ,

expected to work and to learn more

expected to be allowed to work at my own speed and
not be held back

hoped for more difficult opportunities in science and

math
school system, CBE, and Alberta Ed. are wvay behind in

this area.
expected lots of essays and reports

would like to play badminton

would like to choose what I do

expected it to be harder than regular classes

am doing more than I expected.

As part of this question, students were also asked to tell

their needs or what they wanted to hav: in a special school

program to help them: The responses of the students are as

follows (as close to quotes as possible):

need to be challenged a lot more
need time to do work

teachers who can h<+lp

quiet class to work in

need more friends

to know that I can do good things

teachers who are nice and respect me
more challenge in French -
creative needs are not being met

it's the same work every year, just advances a bit

need enough to. keep busy

Hnee t

need to get good marks

just need the regular program
need interesting classes
to be allowed to express or discuss ideas more openly

need to put brain to work more

- more math and cormputing science.

- need teachers wi o encourage me to ask and answer
questions _

- to be with kids cf my own ability that I can rélate
to

improve in speiiing S
better reading opportunifies

need more supportive family

not articulate enough, need to express myself more
to express myself creatively

teachers shouldn't go overboard in their expectations

of students




teachers I can relate to
less review

need to learn new. thlngs
need music to listen to.

eaésuon*;f:,;{é; Mcw do you like the program?

Students were allowed a forced three choice _response to thls
guestion, "a lot", "average", or "so so". Twenty-nine said
they liked the ;prbgraﬁ a lot; twc said it was between

average and a 1lot; twelve saxd average and the three

remaining were not sufe.

students were asked to tell what they 1liked about the

program and what they disliked. The respoinices are listed
below.

Likes -
special projecfs

getting complimente from others

to challenge myself to find out new things
to show people what I have done
everything

discuésions
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working with others
computers
units on logic

nice teachers who give us breaks

being with my friends
intellectual challenge
teachers who will help.

like program because it is more 1nterest1ng and fun

ireedom to do different things

enrichment teacher to challenge me

openness
liked inventors and invertions conference and helpino

to organize it

it's fun to learn

playground

free time to play on games board

report cards

to do extrt thlngs o

learn things that will heip future education

riot being bored

student council

being involved as Chinese tutor
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Dislikes

- none _ o -

teacher lectures a lot

writing reports B
worried that I won't get finished a particular
project

worried that I won't do a good enough job
homework . o o
have to go when I don't want to

debates
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Fren¢ch . o ] -
too. much pressure, too demanding, takes too much time
should e a lot more in the program

iests that categor:ze us: o

not being accepted by other students

subjects for mini project

all the puddles in the ptaygrouna @ =
don't like it when teachers get mad when students

LN T T IR I N

don't understand what the teacher is saying

pressure of doing things I don't want to do
regular teachers expect more of us

having to catch up on-work missed

miss math which I really 1ike o

some prejudice because I am Vietnamese

some students and teachers

some teachers because work is too easy

Question #6. Students were asked if they knew of other
students who should be in the program but weren't and also

if there were students who shouldn't be in the progranm.

In answer to this question, twenty-two said they thought

there were other students who should be included, seven were

unsure and the remaining students said they could not think

of anyone who should be included. -There were eight students

who thought some- students shouldn't be in the program,
seventeen said all the students they knew should be included

and one student was not sure:. One student observed that

some are indeed gi<ted but they often use this as an excuse

not to do anything ir class.

Question #7. Students were asked how their progress is

grad=i in enrichment classes and to comment or how they

thought grading might be improved.

Nearly a gquarter of those - interviewed said there were no

grades given and the rest had a variety of answers. Some

receive the reqular grading and report card while a few
66
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receive the reguiar report card and also have a ”:peéiai

sheet or comments about the projects. A number of students

have the regular report card and verbal feedback on their
enrichment,projects, ~ Oone said he was graded according to

achievement -as- decided by himself and the teacher. Some
students said ‘they are judged on capability and effort.:ﬁgné

questions. Some are evaluated by other studeni:s but not aill

of the time. The I.B. program students are qi:en a special
report card ard there are a few students whc s+'d they were
not sure hc~ e gradirg was done.

In responding abeut “how the grading shoaid Le dene, there

were numerous comments which are grouped into the following

reactions. Generally students favor some kind of evaluation

of progress but there are some who think self evaluatiorn in
terms of their own enjoyment and learning standards would be
appropriate. Some are content with the grading praccic:: of
regular classrooms but would like to have a conference witi.

the teacher in addition to the regular report. . _Some are o<

than one year. One student resented being given a 1ower

mark just to motivate him to do better. Grading didn't seem
to be a major problem to the students <chough they did
acknowledge a need for feedback.

gﬁéétiéﬁ #8. Students were asked to comment on iow ifé

enrichment activities could be improved and also how the

total school program could be improved.
The following responses are the most common about improving
the enrichment program:

more often, more c:allenging

longer classes Ll
teachers should give more suggestions of topics and
then let the students clioose

more research projecty

need a goal to work towards

let students have some input as to what they want to

do..

smaller classes
make it available to more students
more time to learn a gilven amount
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theoretical

more special projects and more subﬂects

better organized, make better use of time
- harder math and more books to read
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more computer time .= =

more time for the program o L
student shouldn't stop a project if they don't 1like
it; should explore it first

more student input == - S
students who don't take it seriously are the ones who
talk the most S

spend more time on certain projects

some worksheets need better instructions.

The following comments were made about how to improve the

total school program:

make classes for students at their own levels ,
let: everybody learn something new instead of

reviewing over and over

longer recesses S : : o
do more interesting and challienging things in ali of
he classes :

make it less -boring- = _

want everybody to iike me = - S

have different kinds of programs in the schools

no French but longer phys. ed. -

should have more students in our schocl

more computers and access to them

need for more supplies; such as books o :
should change program to accommodate different
learning styles and rates of learning

smaller classses

turn down heat = = ST T
time of school should be irom 7:00 to 12:00 instead

of 9:00 to 3:00. I learn b ' “er in the morning

school :should be harder and have more advanced work

more time for options

get rid of all the "heads"

start later .

shorter gym periods )

school shouldn't be so long = ]
should test every student to see if they are above
their-lever @ ) o .

get rid of all textbooks and worksheets and do me e

creative things . . =
should reduce rivalry between students over marks =
teach students to be less concerned with looks and

clothes and more concerned about what kind of person
they are or shovld be
no finals if student has 85% to 90% average

more math and science



get rid of poor student behav1or

leave more interesting things to the end of the 33?
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when you are starting to feel rotten and don't have

much energy ) , o )

- each student should have a minimum of three choices
in each subject &rea, e.g. in math they should be
able to 1learn about decimals or combinations or
perﬁutatibheu

Question #9.  What things are stopping the enrichment

program from being better?

The comments of students to this question seefisd to have

greater impact wrn:=: lzft as they were given; The comments

which follow are extracted from the continuous prose given
in the interview:

- the teachex doesn't give as much one-on-one help as

the student needs

not enough time, yet we can't miss too much of our
regular classes ,

too many people for two teachers to handle

attitude of some students poor and causing problems

nothing is wrong

pressure; if we miss enrichment class we get kicked

out
= principal won't allow certain prejects which we would
like-to. do S
- should be more students in the gifted program; lower
standards. .

classes are too large

some parents are against the enrichment activities
not enough teachers: too many students per teacher

activities disorganized _
some kids think they can't handle the peer pressure

or they don't have time for it
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participating in PEP -
some of the kids (gr. 8 PEP) should be back in

reguiar classes; not attending regularly

- not enough space or money for more students

- sometimes we miss materials in reqular class :

- other activities in the school interfere with the
program.
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Question #10. Students were asked if they had any more
comments which they hadn't provided.

The following representative comments were extracted from

the lengthy answers provided. Many students provided

similar comments:

really fun

like the teacher

good idea to have enrichment

not sure how gifted or talented I am

teachers very friendly - S
pretty good program; iike some things, don't 1like
others

| I 20 I )

should have it for every school and every grude,

especially in elementary
sometimes it's boring but sometimes it's real hard

- musical interests not being met; can't partic;pate in

music because of I.B. program; no time for optlons )

- should have more programs in elementary and jr. high;

have something different in higher grades

- class  segregation in J3r. high was stopped; but

perhaps all gifted and talented cosuld be put into one

class
- success of the program has,te :gpiwigh the attitude
and motivation ~of the people invoilved in it, both

students and teachers

I enjoy it but homework is very demanding but I will

stick with it

waste of time
hope high schos’' will be tougher than jr. high
definitely wortiiwhile.

some student _uaion money was used for a party in

Stretch program; felt it could have been used for

better purpose

- important that Stretch program be- offered as  a

regular course and that we be offered credit for it

from Alberta Educatio.a instead of it Jjust being a
special preject

should be expanded to other schools; need more

special programs

it is O.K. as long as there are good teachers
great teachers and good principal support
would like to be in oOakley

would like to do more chailenging things and woiuk at
my own level

very good; should continue

something should be available for all gifted and
tzlented students.



6. INTERVIEWS with PARENTS

It was decided to interview some parents, but rnot

necessarily all of the parents of the chi'dren interviewed,

so that a broader sample- of participants would have
expressed their opinions. There were thirty-twe parents in

the original sample but only twenty-eight, of which

twenty-three were women, completed the interviews. Of the

four chosen but not participating, two could not speak

English adequately to understand the questions, one was not

available and one parent was inappropriately selected
because the child was not considered gifted in the sense of
being eligible for the prbgraﬁ.

In the. Eééiﬁﬁiﬁé of the 1ntery1ew, parents were asked to

provide the speciai talents or gifts which seemed to be

evident in their child. The following table (Table #5)

lists the responses and freguency. In most cases parents
listed more than one characteristic but in some cases only
one response was provided.

é::: - iié

Parents's Assessment of Their
child's Special Gifts and
Talents

Mathematics

Language arts
Reading
Science
Athletics
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Creativ1ty
Highly motivated
Art

Drama

Reasoning aﬁxixty

P. R. work
High retention
Curiosity
Empathy

- Maturity
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Question #1. Parents were asked if they were involved in

the process which identified the child as being gifted and
whether they nominated the child for a special program.

only five parents  indicated involvement in  the
identification process of which four said they had requested

the child be tested. Of the four parents who initiated the

testing, two said_ the school did not test, giving reasons

such as; they did not think it necessary; they could not
obtain the services of a psychologist, and it is too time
consuming. In one case the parent said the school was not
meeting the child's needs and so a request was made to have
the child tested. In the other cases the parents in

consultation with the principal made the decision te.  have
the child tested. One parent said they were about to ask
that their child be tested when the school called to suggest

that it be done: It was found; from the parents' point of

view, that in most cases, identification (testing) and

nomination for a special program had begun with thz school

and that no permission had been requested and further that

the parents had not received a report of ‘the testing
results. Some parents were uncertain as to whether testing
had actually been done.

Question #2. Parents were asked what services they expected
to be provided for their child, what services were being

provided and if the services were considered to be adequate.

While the responses about the expected service varied

somewhat in phraseology; the message was similar.  Most
parents expect to have their children's special needs met by
the school so. _that there is both challenge and growth in
learning: Parents wanted the schos! to recognize Special
talents and abilities and make provisionrs for them. Some

specific comments referred to: enrichment program with new
skills, good basic education for university entrance, allcw

child to progress at his own pace, opportunities to use

abilities; French enrichment, etc:

The comments abou~ provisions showed an awareness of the

school programs.  Some parents said nothing was being
provided differently for the child and some said they were
not sure what; if anything; was being provided. oOthers gave
comments such as: = optional assignments in math, extra
computer work,; making a  newspaper, field trips, 1I.B.,

Stretch program, extra assignments, field trip to young
writer's conference, extra attention but nothing else, etc.

As to the adequacy of the program,; ten answered that they

were satisfied, fifteen said the service was inadequate and
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three were unsure. One parent said her child had to work
hard for marks. Parents who were not satisfied thought
there should be more time given to special activities to

meet the special needs and some noted that children felt

"let down" when they went back to the regular class.

Question #3.,.  Parents were asked  -if they receiva:
information about the enrichment activities. :

Nine parents said they had received 1nfprmat10n about the

enrichment activities in the school and nineteen said they
had not. Several said there are no enrichment activities.
Parents of children in the I.B. program said there is a
special report card but one parent said. -they also -had
parent~teacher interviews:.. _One parent said she  received

written comment: plus phone calls from the teacher but other

parents receive only the standard report card: One parent

sgidfshe received a report card at the end of each module
which was about every ten weeks. Most parents not receiving
special information expressed the desire to have it and one
said she had written to -the school requesting information
but had not been answercd.

uestion #4. Parents were asked if they tnwought evaluation

of enrichzent activities was necessary.

All but two of the parents answered in the affirmative to
this question. The reasons given for wanting evaluat:on

were: to provide feedback to students and parents; help

determine if it is  worthwhile, provide more detail - about

progress, and necessary to justify the program. One parent

said that the reaction of the child to the program was
adeguate evaluation.

Question #5. Parents were asked to 1ist the henefits and

disadvantages of the enrichment activities:

§pme,parents said there were no enrichment activities and
therefore couldn't give an answer and others said they were
not sure how to answer. -  Some of the responses are - provided
using as much as possible exact excerpts from their own
comments.

= see and experience new things; develop skills

school is one of the happiest things in his life
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interaction with peers is very settling

heiped her to start thinking again: accelerated
ability to think through issues; I.B:. created a
social group

she is no longer bored but also learned that she
doesn't know everything and that there are others who

are smarter

confidence improved; logical thinking increased;
improved in ability to present ideas; gets lots of
encouragement

provides stimulation; being in charge of projects is

good for self-esteem; not bored with school

interest in him

broadens horizons; gains new experiences; discovered
he could write poems; improved in socialization
skills

gained self-confidence

realizes it is 0.K- to be different

keeps interest up and makes children eager to learn.

Disadvantages

none (fifteen parents said this)

it causes friction with regular teachers
there was some teasing from children at first
bored when he goes back to the regular class

liked Stretch class more than regular classes and
then neglected the regular classes

no optiors in I.B. and couldn't continue in music
lose some ability to relate to others; more
intolerant of the ones who are slower.
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Question #&.  Parents were asked to comment on  the
enrichment activities with respact to 1likes; dislikes;
problems and suggested improvements.

once agaiﬁ several parents could not comment becagse they

were of the opinion that no enrichment was being provided in

the school where their child attended but there were also

some interesting comments. Parents liked their children to
be challenged and have opportunities to learn at a- . faster
rate, especially in thinking skills. -Many parents. liked the

smaller classes for individual attention and the opportunity

to have supervised independent study projects. There seemed

to be less stress on some students as well as variety which

enhanced learning and reduced boredom. Almost all parents

refrained from commenting about dislikes except a few who
wanted to be better informed and one who felt the program
was too demanding in terms of time.

Only eight chose t0 comment - about probiems encountered

Once again 1lack of regular communication with the school

(teacher) was the most prevalent complaint. One pe-ent said

the regular teacher would sometimes not release her child to

attend the enrichment program. Another parent said the I.B.

students had to cover material too quickly and they had a

hard tire participating in the extracurr’ ..”ar activities of

the schoocl because of travel time. “%Vwa were a few

< omplaints about lack of guidance and te:..&rs assuming the

children knew information or had skills not yet developed.

For the most part there seemed to be few complaints yet
there were several suggestlons for improvement.

The suggestions for xmprovement were consistent  with

prévious comments about the program. Several parents

expressed the need to be better informed about programs at

the school and the progress of their children. There should
be opportunities for children to have chéllenges __ by
expanding the curriculum to meet their special needs.

Several parents want the program expanded to include more

time, more _subjects; and. to have more personal attention

from the teacher. Specifically parents reguested more

computer experiences, more independent study opportunities,

allowance for more options, and more involvement with
authors, books and study skills.

ggestioﬁ $7. Parents were asked to tell how long their

chiid had been in a program for the gifted.

The answers to this gquestion varied from zero to four years
but not all parents provided an answer. Six said there was
no program (equated to zero for the purposes of this
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question) and six were in the first year of the progran.
Two students were in the Stretch program and two were in the
I.B. program. One student had been at Oakley Centre and is
now in the second year of the enrichment program.

Question #8: Parents were asked if they wished to make

further comments about programs for the gifted.

There were some interesting observations and remarks even

though not all parents made additional comments. - Parents
expressed their gratitude for the program and hoped it would

continue into the other grade 1levels such as junior high

School and of course some parents who did not think there

was anything special provided wanted the program to be
offered in their school. One parent said her chilad

stimulates the entire home environment and didn't want the
eagerness of learning now present to dissipate, so she hoped
the school board would expand the prcgram. into other

settings. There was a comment about the I.B. program being

demanding yet satisfying but also the concern that the

university would not accept courses for advanced credit.

Some expressed the need for more cultural and arts

activities. It seems that in the bilingual progra® there is

the need for teachers with more expertise in subjects such
as science. While one parent felt her child _was not
properi: accommodated at = Oakley, there was gratitude

express2d for the interested and capable teachers at his

present school. There was concern about the emphasis of the

school system suggesting that teachers are not as - fully

informed about gifted children as they should be and also

that too much effort is spent on children with 1learning
disabilities while ignoring the contributions that gifted
children can make to society. Some parents suggested a
pull-out approach coupled with enrichment and regular class
participation. Parents do not seem to be aware of the

assistance of EAS-G and several alluded to the fact that
they felt it was the responsibility of the school to keep

parents informed of programs and help within the system.

76



IV SUMMARY and CONCLUSIONS

This study was begun as part of an evaluation of programs
for gifted children in three school districts in the

province:. . A recent history of hogftheiiprggramigegan in

Calgary Board. of. _Education and the present array of

offerings is prov1ded as section II cf this report Section

with consultants and itinerant teachers _employed as a part
of the Education Assistance Service - Gifted (EAS=G), school
principals, teachers of gifted children, children. involved
in activities for the gifted; and parents. Section IV

addresses. the recommendations which emanate from the

analysis and conclusions of the study-:

The questions which formed the stimulus for interviewee
response were developed in- cooperation with the Supervisor
of Program Evaluation Services and the Supervisor of EAS-G

to ensure that appropriate information needed to evaluate

the program was included: Interview instruments and

document collection procedures were designed specifically to

assemble an information base to address the evaluation

questions. This summary provides, as far as is feasible,
direct answers to the questions posed; followed by a digest

of comments and okservations which qualify the answers

and/or previde information from the standpoint of the

various groups of participants interviewed.

Question #1. 1Is the system definition of gifted/talented:
(a) congruent with that of Alberta Education, and
(b) congruent with the literature?

Prior to Aprii 1985, the Calgary Board of Education

definition was 1less inclusive than the Alberta Education

Task Force definition.  However the current definition
recommended for use in all schools is néarly congruent -with
that of Alberta Education: There is no single definition

having universal _acceptance but the <current system

definition is; in nearly all essential points, equivalent to

that published by the United States Office of Education

which is widely accepted.
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During the interviews it was learned tha. most of the
principals knew at least one of the system definitions.
Unfortunately awareness does not always mean usage. In most

cases schools claim acceptance of the system definition or a

modified version but a few are inclined to accept the one

recommended by Alberta Education. While there is acceptance

of a definition, school practices do not always coincide.

Question #2.  Will the identification procedures used
identify all of the children specified by the system
definition?

Almost all consultants, principals, itinerant tsachers, “and

teachers believe the identification procedurss will fall
short of identifying all gifted - students in the systen.
Many believed that regardless of the procedures some will ~ -
missed but they were especially dubious about identificat

of children gifted in the visual and performing arts.. It

was noted that the politics of the schuol, including

adherence to a definition or particular phiIOSOphy, often

plays an important part in the identification process a.A4
renders any set of system prescribed procedures somewhat
ineffective.

It was found- that there is ﬁééfféf §§§ggard§§gg77§§§ ﬁéf

procedures followed rigorously in each school. throughout the

district:  While there are recommended procedures and

in-servxce by the EAS-G staff with respect to these, the

final decision about how to identify gifted children is left
to each school. It was the opinion of. some principals- that
a few children are missed -and others - inappropriately

included due to-bias and unskilled observation: It was aiso

found that while an. I.Q. score of 130 on the individual

1nte11igence test. is used at Oakley Centre and ensures

inclusion in the program elsewhere, a lower score is often

used. The recommendation of the psychologist for talented
students regardless of the I.Q. score is sufficient. A few
schools do- not use the individual intelligence test at aiil

but have their own screening devices and rely on teacher
nomination extensively.

It can be concluded that:
(a) there is no known set of identification procedures
which is infallible. Certainly within a system the size of

CBE; some students -whose later careers will attest to

giftedness will be missed,; whatever procedures are used for
identification.

(b) many of the regular classroom teachers who must

play a key role in the nomination - process have not had

adeguate in-service preparation. The current 1literature
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suggests that without  such preparatlon, teachers

inappropriately identify about half of the gifted students.

_ (c) identification procedures vary, as do definitions,
from school to school. The system definition is often at
variance with that of the school, resuvlting in a lack of
congruence between the system's expectations and the

school's identification procedures.

Question _ #3. __Are the identification procedures
educationally sound?

Yone of the procedures recommended by EAS-G  seemed

;rappropriate according to three interviewed. = _Since,

however, it is accepted as goud practice that several

criteria be used in the identification process, the further
pertinent gquestion is whether the procedures used in any one
school are educationally sound; i.e. sufficiently complete,

éfféctive ~and. efficient? Because procedures are, in

generaixze an _nswer.

Most of those interviewed con-idered the procedures to be
educationally sound but there was some incompleteness : ‘ed.
The deficiencies relate to the 1 -k of a common philc shy
and understanaing of the meaning of the nature of gif’ 1288

as_ well as inadequacies in  those performini _ . 3

identification._ It is generally agreed that using competent

teachers will reduce error to a minir m. There were several

complaints about the insufficient :. mber of psycholiogists

available to administer the WISC-R, which tends to reduce
the accuracy ~f identification as well as add to the 1length
of time necessary to _conrplete the process. - There was strong
support fz1r a more efficient set of _procedures which would

be universally applied and supported by each 1level of

administration within the school system.

Question #4. Has the organization set up by the school
district to address the needs or gifted/talented been
staffed so as to:

(a) assist those identified in terms of the definition?

The organization is ‘designed to identify all studentc
described -by the definition-and provide for their needs but
the staffing in some areas is inadequate:. There are too few

psychologists to meet the demands of service, resulting in

many schools finding alternate methods of identification
which do not regquire these services. There are scarcely any
counselors in the system adequately trained to help gifted
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children cope with those affective needs which may be

directly related to their high ability. While the system
allows _for the identification and delivery of programs to
children gifted in the visual and performing arts; there is

in practice too little attention given to this group.

Other problems can be = traced to = two extraordinary

raquirements appropriate for educating gifted students. The
first is that teachers need specific preparation in order to
£:1% their _ole in identificatiorn; this role is most often

"s_provide nomination of students into a _pool from which

Zinal selection is made. The second is that teachers must
develop specialized,  often individualized, curricula and
devise appropriate delivery strategies. The first is a

requirement of all teachers, the second of those directly
responsible for providing the educational experience. But

in both cases teachers are usually inadequately prepared in
their teacher education programs and experierce to fili the

requirements.

EAS-G is organized to prc--ide a service to teachers in both
identification and curricuium. . There are obstac es,
however, to providing adequate sarvice. The rate of growth

in the number of schools imp’ementing programs has resulted
in needs which serfously exceed the capacity of EAS-G to

meet. Makirng schoo.# responsible for their own educaticonal
programs is doubtless an _exczllent policy in theory -but
breaks down Somewhat in providing fc: gifted students uniess
there is adequate opportunity to Jlearn about the nature of
giftedness and the educaticnal options appropriate for the
gifted. Some schools initiate programs without _being fully

aware of the dept: of need -for -in-service ‘and other

assistance teachers iequire in identirying gifted students
and providing  appircpriate _learning experiences. -In
corsequence,; identl-”ication cf gifted students across the
System is somewhat spotty and educational provisions for

them range from useful to excellsnt.

Another; less  serious, = problem is _ related  to
decentralization of supervision.  EAS-G personnel are
housed, for the most part, in the area offices. . This

deployment negates; to some degree, the capability of  EAS-G

to operate as intended, i.e. as a tear chosen to bring a

variety of expertise to bear on the development of programs
for gifted students. To the extent that EAS-G personnel are
constrained to focus their eéfforts on the geographical area
to which they are assigned, the variety of expert services

available system wide are reduced and at the same time their
use  of- the extensive 1library of materials housed in
Christine Meikle School becomes somewhat more awkward.
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:n,eummary, it seems that while the central administrative
an! resourca staff are theoretically organized to care for
those defined as gifted; this has not made -its way to_the

school level to previde. for. 7§;;Stéﬁdéraiied” procedure.

Because .of the move to decentralization scheols . axrz

encouraged to make their own provision for gifted children.

Therefore very few schools carry on identical procedures or
have similar staffing arrangements. Unfortunately the

philosophy of some schools and the ona espoused by EAS~G are
often in opposition. = Yet EAS-G -is charged with assisting

schools even though the philosephtcal s'ance cf each may be

at odds,; . sometimes  causing. an_ _undercurrent . of

dissatisfaction. The result is often a rejectlon of EAS-G

servicer by the schools, which the cunsultants and itinerant
teachers ar. unable to surmcunt.

{b) cover the range of students idéﬁfifiéd?

;gftﬁé@fﬁfitte srgarization and staffing such _as_ to
provide for the . .ng- tiggggggts ‘gegtifled but in praﬂt;ge
thiz is not cor i:....y cealized. This conclusion is reached

because, (1) whiie tnerefis,fadequate attention paid to the

academic needs there is little done fc. those who are gifted
in the  wvizual anc perfermtng arts and there are many
complaints about inadequacies for . gifted children -in tre

bllingual programs; . (2) _1likewise, while there is much

aitzntion given to the gogn;tive needs of chlldeen, _there

seems to be less sensitivity for the affective needs; and
(3) while it appears that 211 schools are expected o
provide enrichment - for the gifted and talented; in many
schocls nothing is. being done. It must be recognized that

these statements  are generalizat*ons glearie? from _overall

observations and that there are specific ins:unces where the

individual needs of children are being met adequately.

(c) meet the é*gectétlons of students and parents?

The answer to thie question would have to be no; at leest

not completely. Expectations for a program in every. =chool

has increased among parents of gifced chiidren and tliere

simply has been insutficient time for program development to
take place. Not all schools are equipped with adegquately

educated personnel to meet expected needs.

In some schools there are gifted students who do not receive

any special provisions and there are also some teachers who

seem to be jealous about having a child leave the regular

classroom in order to receive special assistance. While
there are some interesting activities being conducted and
many students are quite satisfied, there are many students
who receive nothing specific to enhance their talents and
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gifts.  Unfortunately there were m ay complaints about

students being expected to finish aii assignments of the
regular class (whether present or not) and in addition
expected to complete — heavy assignments from activities

designed to challenge the gifted. This tends to act as a
punishment or deterrent to being involved in such
activities.
(d) address ' - _expectations or tie administrators,
consultancs and teachers?

Based on the interviews, the answer is no. In a system as
large and conplex _as CBE; the _response could hardly be

otherwise. - In a group of people as large as the one
interviewed; expectations held by some are certain to be so

high as to be beyond reason, while the expectations of
others will be extremely 1low. Once more philosophical
differences of how to meet the needs of the gifted nlay an

important role.

It is difficult to assess whether the organization is at
fault or whether it is due to the 1lack of- rescurces
{including qualified teachers); probably a combination of

both: The senior centr:1 administration seem te bz clear on

what they wart but this is not always comminicated clearly
to the rest of the organization. Principais reel a sense of

duty to provide for the needs of all children which, of

course, includes the gifted:. Bt the rechanism to - provide
for specific expectations, coupled with the variety of
expectations and = responsibilities of -each principal, is
cZten a detriment to efficiency and effectiveness i
providing an adequate program for the gifted. Sometines *he
school administrator is not sufficiently informed and at
other times there is information overload. 1In some cases

the administrators and teachers are supportive of methods
proposed and in other cases lukewari or even opposed. It

s ems_that the best programs result when there ir a specific
1uterest on the part of the principai, -when there are

interested teachers who sense the support of the principal
and when someone specifically takes the lead, either through
delegation or through seif-initiative, to develop a riogram,

whether it is enrichment in the regular classroom or special

activities in a pull-out arrangement. While this does not

mean that all efforts should cease if these coaditions are
absent, it does support the fact that enthusi’sm on the part

of school administration and teaching sta.f is vital to
superior programs.

Consultants noted that they are often left to “JFoic i
devices to provide ideas to teachers. While the crit--ia

for consultant selection may be personal creativity and
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leadership skill, it is nonetheless quite disconcerting to
the consultants to receive little assistance in gaining

background knowledge about the nature of giftedness and how

to address it. The consultants and itinerant teachers

perceive that there is a lack of attention to their need for
extra training and support, which probably needs to be

addressed. This does not mean that the supervisor of EAS-G

is slothful but rather that the demands are heavy on this
organizational unit and aiso that the total organization has

a complexity which allows some concerns to be neglected.

Teachers have received much help but once again demands are

numerous and specific concerns _are not always. _adequately
identified and thus are not addressed: Because teachers
generally lack knowledge of the nature of giftedness . *heir
needs are great-and carnnot easily be met with a few isolated

in=service sessions. The solution can in part be addressed
by the organization but sime must also Lecome the

professional development responsibility of each teacher.

Incentives spread more broadly throughout the system may. . be
needed to enhance the occurrence of the latter; such as paid

conference trips, payment of fees for courses and even
release time for retreading.

(e) provide ior apprcnriate program development?

Most teachers have inadequate knowledge of  curri~ulum

develor ‘ent p. .cedures nor time for such and thus = 1pon
others to assist in all aspects of providiac Ior _.fted
children, including program development. The ...gary School
board seems to have many adequately trained specialists
employed to assist with program development for gifted
children:  There is concern however, that irnformation
relevant to meeting the nezds of gifted children does not
always reach the teachers invoived. This may be due to an
insufficient mechanism for communication or, that through a

philosophy of decentralization, the school is viewed as
autonomous.

Schools are the prime movers on programs to meet the needs

of children. If the school does not request information or
assistance then it .aight be overlooked but there are far
more instances where schools have been visited by a
consuitant only to have the services given little attention.
In some cases this is because consultants are perceive' as
having very little to offer either in terms of expertisc or
packaged program elements. It is true that there is not,
and usually cannot be, a specific . curriculum to follow in
meeting the needs of all gifted children because the needs

are s¢ diverss. Bat it may also be true that insufficient

time and expertise is available to develop numerous teaching
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unlts which could be effectlvely used by teachers even if

they were aware of hcw to select and adapt them. This
suggests that the organization may not make adequate
provision for spec1a112ed curriculum developers nor have
sufficient resources to emplcy people for this purpose. It
could also be that becaus=2 each school is responsible for

its own program, the consultants should be more concerned

about presenting alternative approaches rather than

emphasizirg one basic approach; a current perception o: many
schools. It was also suggested that Alberta Education
should be more active in presenting curric.:.ar alternatives.

(£) provide for appropriate staff development?

Some aspects of this guestion have already been ,add*essed

and little more needs to be added. It seems that more does
need to be done to ,belp consultants, prlncipals, and
teauchers become more knowledgeable with respect to the
nature of giftedness and -how  to address it. _ Most
consultants are ~f the. opinion that there are numercus
cpportunities for staff deveinpment buat the trachers are not

wiiling to take full advantage of them.

{g) provide services to meet the expectations?

Generallv speaking the district is organized to provide
service~ to meet most expectations of all partic pants in

the eduration of _gifted children: .There are. some

deficiencies, as noted above, but it may be. a 1lack of

commitment to prcride adeguate f1nancia1 resources for

differentiated staffing rather than the organizational
structure which is at fault for the inadequacies cited by
those interviewed. There is definitely a neesd however; to

have = consultant3 who can address the needs of gifted

children in the schools with immersion programs.

Question #5. Is there an adeguate evaluation component to:

{a) examine the congruence of plans and astion with
respect to definitions- of gifted children _and
expectafionsfof achievement?

The area of evaluation was noticeably wanting. Nearly all

individuals in every group interviewed gave ~»verwhelming
support - for evaluation of children and pregraﬁs but the

conclusion reached upon analysis of the comments is that

this area is woefully weak:
Most ,ﬁééﬁié;t i%uiudiﬁg students, believe evaluation of
gifted students is necessary to provide feedback on progress
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and to assist in determining if the program is wortawhils.
It was discovered that nearly half of the students receive
only the regular report card with no mention of their

special classes or enrichment activities: (It should also

be noted here however that a number of schools do rnot

provide anyt' ing extra and therefore a special report was
not deemed recessary.) Many students do not receive grades
for their enri..ument work but rather are ‘given verbal

feedback about the projects and activities:. In some cases
there are interviews held with the student in which

objectives are mutually agreed upon and evaluated based on

the student's needs and expectations, but this is rarec.
Teachers gencrally believe that evaluation should _be

different for the gifted but they are not sure on_what basis

the evaluation should be conducted:  Teachers and
consultants noted a dearth of knowledge is evident and it

seems the topic is seldom addressed.

When asked to provide opinion on how to improve evaluation,

the answers seemed insightful. One student said he resented
being given lower marks as an incentive to do etter and
some stuvdents thought the evaluation should be on a longer

term than one year. Some students wanted an opportunity to

make suggestions about how they should be evaluated and
several 4id not want to be evaluated at all.  Teachers
chought there shovld be less concern about evaluating the
lerrning of content and more concern about evaluating

whether the students had learned processes and skills.

{b) examine the degree to which programs and activities

provided are féfiéétiﬁéAﬁéedsgandmexpectationsz
There is no formal attempt;, and little docne informally, to
evaluate whether the students identified as gifted have an
achievement level commensurate with theiw ability or whether
programs are meeting specific individual needs: There have
been some instances where students have been excused from

the program because they did not seim to have adequate
interest. Whether the student's needs wouldn't be met with

the resources available or whether program deésign was

paramount and the student's needs were secondary could not
be determined by the researchers. It is interesting to note
howsver that a _substantial majority of students are happy
with the special activities provided and those identified as
gifted, but who do not receive anything special, expressec a

desire for something better.

There seemed to be -little attempt, on the part of
school-based personnel, to determine if the needs and
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expectations of gifted students are being met. It seems to
be sufficient to say that something is being provided.

some type but there does not seem to be anything done
specifically for those teachers involved in programs for the

gifted. @ The staff of EAS-G undergo evaluation from
supervisors but teacherz in the schools rely mostly on
informal feedback  ana  self-evaluation  and  thus
self-selection determines whether they stay in the gifted

program beyond the initial appointment.

(d) examine the long range effects of programs on the
students ident.fied?

There is a project underway at the present time to examine

the 1long term effect on the participants of  special
provisions for the gifted. This will involve students _in
the regular schools as well as students attending Oakley
Centre.

Quastion ¥:. Which factors act to impede programs for the
gifted?

There ser» to be numerous elements which inhibit greuce-
success in programming for gifted children within many
schools.

The regular ciassroom teachers feelrtﬁié they have ton mary

demands on them to give adequate attention to planning for
the gifted: They feel pressure to meet the nesds of every

child by delivering the core curriculum first. This acts as
a deterrent to differentiating the curriculum, often
resulting in the -gifted child being subjected to boredom:
The number of students in each classroom, linked with lack

of space; lack of readily availabls materials, lack of
teacher aides, and in many cases 1lick of mdeguate knowledge

about the nature of glftedness and how io plan -appropriate

programs all act to impede success. When these factors are
coupled with less than enthusiastic support from school

administrators who also feel pressure tv provide something
for the gifted but 1lack th~. kiniowledga, there is - sually
anxiety and frustration but little progre: ..

The itinerant teachers catego.ize :he fa-ttors th: .. im-ade
success into lack -of suprort in +a:ms-of both _resource
support and attitudinal support. The a g
t

and better trained teachers “o meast th

re in a neec fo- more
e nez2ds cf ~he gyifte-
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as_ _well as money to develop more adegquate curricular
resources. They attribute lack of support in some cases to
principals and other administrators and in some cases to the
classroom teachers. They did not feel that the possible

developmental procedures and _expectations of the program
were well communicated to the school personnel. There was a
definite feeling that more money is needed to provide
personnel and material resources at both the consultant and
school levels. These itinerant teachers also believe 1+ :*

the demands for curriculum differentiation exceeds
“inderstanding of most regular classroom teachers:

Principals also cited lack of financial support as the m. -

impediment to success of programming for the gifted. They
do not _believe that the expectations are matched with
adequate funds to provide <qualified rersonnel _ for
identification, and extra assistance to w.zachers or to

purchase special materials. There seems to be some lack of

information about the program but the main concern was the

need for more qualified personnel to assist the teachers and
the school generally:

The consultants also agree that lack of support, mainly
financial, iz the main cause for concern. There are far
more opportunities -for helping teachers than there is

consultant time available to render assistance. The idea of

providing release time for the classroom teacher to attsnd

in-service seems to be well accepted and effective but there
are not enough substitute teacher days budgeted for the need

when there is such a lack of kiowledge about teaching gifted

children. The complexity of the administrative structure

seems to contribute to confused communication at times and
this also contribites to the feeling that there is a lack of

long-term planning and even commitment to providing programs
for gifted children.

Parents seemed to have less information but some offered
opinions about why the programs were not gawing as well as

expected. Tr.. att! .ude of some teachers toward the program

was one reason cited since it seems thzt children are not
always allcwed t) attend special activities. Parents were
mostly unha, 'y about not having more opportunities for their

children to experience challenges commensurate with ability.

The comments of children were insightful and direct and it

must be realized that these qualities are inherent in gifted
children, TheyY seered to be saying that the programs for
gifted. are rov a district priority, resulting in an

‘nsvfficie=t  Jumber of teachers, poorly _ organized

cetrotev ) i sufficient space and materials, and a tendency
‘e » meroiils Co threaten withdrawal of the program as a
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disciplinary tactic.  These students also believe that

inclusicin +f some child. n who -are disinterested or not
capabre of adequate:- ach.zvement is a detriment:. This may
mean that the "running-r:-. ‘" concept should receive further
examination and/or that "ols having insufficient numbers

should examine their c. ce..« for including other students

in activities for gifted chilcren.

Question #7. What factors are facilitating thé success of
programs for gifted students”

The Success of the program thus far seems to be attributable

to. dedicated people, inciuding dedicated teachers and

principals. .The most often acclaimed by the schools which

took advantage of their services, were the staff of EAS=G.

The EAS-G supervisor, consultants, and program srecialist
were given the credit for their -knewledge,; enthuszasm. and

w1111ngness to assist by sharing ideas; developing units and

team teaching with the regular classroom teacher. The other
group _given credit for the success was the itinerant

teachers. Of course many pecple noted that it was the

resource allocation which provided for the sarvices of the

specialists, the substitute teachers available while the

regular classroom teacher attended in-service, and the

materlals that made the entire program viable. There were

movement but “hey were nor by comparison to the dedicated
penple invol. <

88



vV RECOMMENDATIONS

The,follow1ng recommendations accrue from a study of the
gifted and talented program in the cCalgary Board _ of
Education. They are a result of information received from
the many interviews corducted:  and from. a study of the

curriculum prcv151ens for this. segment of the school

population. It is. recognized that many of the

recommendations are  addressed in the Comprehensive Plan

dated March, 1985 (appended to this report) and approved by

the Board. However it is believed that the recommendaticns
should be stated in this report to provide emphasis to the
need for action since they ar~ primarily the recommendations
of professionals, students and parents involved with
programs for the gifted anrd taleinted within the school

jurisdiction.

1. BOARD POLICY

ay. The Sééfd has brc-i = statements egardlng

phllosophy goals and provisions for students with

exceptional needs. Lacking though, is a statement on

specific outcomes to pe met through programs for the

gifted and talented. This lack of expectation causes
confusion within-the systen; e. e;iéliy at the school

level. It is also extremely qxffxcuit to asc.ss  the

value of programs and success of students without a

statement of expected outcomes upon which t. make

Recommendation: That +ths Board déevelop and appreve a
statement of expectaticns to be achieved in provisions
for gifted and talented students.

b). There is inconsistency throughout the system in

identification procedures even though there is an
approved definition of -yifted and talented. _Oakley

Centre has one set of criteria which inciudes a . specxfic

I.Q. score and this is sometimes used as the base
criterion throughout the district to ensure that
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students will have access to proorams fgg 7gifEéa

children. Yet most ééﬁéols rely primarily upon student

nomination by the teacher which is supported by test
data and, when available, a psychologist's report.
There are students in the program who would not normally
qualify as gifted but are included to provide a critical

mass and for _other reasons _known only. to the school.

There. are numerdus instances where a student would ke

included in one school but not in another. Some schools

will not make any decisions on acceptance without a
psychologist's report while others are more casual in
their approach. = Because the psychologist is the oaly
one allowed to administer the WISC-R, there is o*" a
considerable time lag between a request for testir.. .nd

the report being received at the school.

There is need of a .common set . of identification

procedures or guidelines to be followed by all schools.
This should be as simple and efficient as possible and
should incorpcrate a multiple criteria approach;  one
which has been found in. practice to be relatively

accurate. It appears frcm the information received;

that there are many incdividuuls in the systen who are

perceived as being adeguately traired in the
ggg;pigt;atlon of the WISC-R and who should be given
permission to help in the identification process. A
determination of this adequacy  would seem to be
appropriate. There is also the need to have procedures
which will identify students gifted in the visual and

performing arts, - providi"g there is a progra-

established that will challenge thez.

Recommendation: That the Board develop guidelines and

procedures that will efficiently and effectively
identify the gifted and talented intended by the

approved definition so as to provide for consistent
entry to the program.

c). There seems to be need of a policy goveining the
in-service preparation and assagnment of teachars with
specific responsibilities for the gifted witrin a

reqular school and also a st=z%ement about teaching

environments or minimal standards when greviding

activities. . Teachers are currently selected with a

variety of gual ‘ications and for a variety of reasons.
It is well accepted that the teacher is the most

important part. of the instructional process and

therefore considered selection is of utmost importance.

It would be appropriate for the Board to issue a set of

guidelines and teacher expectations that would assist
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principals in selecting teachers and acquainting them
with their responsibilities. One requirement that
should be _explicitly mentioned is. the attendance of
teachers 2t in-service sessions provided within the
school district.

The Board is to be commended for allowing teachers of
the gifted to attend in-service sessions during regular

school hours by providing a substitute teacher. This
practice has been widely acclaimed throughout the

district. -Teachers in the system, even with the

in-service prcvided, are still finding it  quite
difficult to meet the demands of stiudents and their

parents in the regular program, as well as try to offer

quality instruction to children in special activities
for the gi/ted. The request of these teachers is that

some compe -3ation be allowed in terms of preparation

time so that the gifted are not short-changed. It is

common practice in many school districts in Ccanada -and
the United States to provide these teachers with  less
contact hours sc¢ that there is time for. curriculum

deve.opment and planning. It might also be necessary
to provile Leacher aides for some schools in order to

enhance the quality of instruction for the gifted.
Recommendation: That the Board, (a) develop and publish

a set of guidelines for the selection and evaluation - of

quaiified teachers assigned specific responsibilities
for special activities for gifted students, (b) expect

these teachers to attend in-service sessions provided by
the district, and (¢) provide additional relsase time,

teacher aidec or both to allow more time for curriculum
development and program planning in order to enhance the

quality of instruction to the gifted.

d). Many teachers seem to have inadequate knowiedge
about evaluating gifted children: This does not seem to

be an area of expertise among EAS-G staff members
either.

The following issues need to be addressed if there is to
be consistency throughout the ~district and if gifted
students (and their parents) are to benefit by being

given acequate feedback about progress.  How will
evaluation differ from that of reqular students? What

is the role of self-evaluation for gifted students?

Whet is the role of peer evaluation? What is the role

of the teacher in helping the student plan projects with
objectives and criteria upon which to evaluate quality?

i
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Recommendation: That the Board develop policy and
guidelines with respect to evaluation of gifted student

that will be emphasized throughout the district and
result- in students of similar gifts and talents

receiving more consistent assessments.

IN-SERVICE

Because most teachers selected to teach the gifted have

received little; if _any,; special training for such an

assignment, it is necessary to provide such

opportunities. It was found through this study - that
teachers and principals were desirous of -receiving

information about  the - nature of  giftedness,
characteristics of gifted children; how to diffzrentiate

curriculum for the gifted _and.  provide. challenging

alternatives; how to._ provide special instruction for

students gifted in the visual and perfcrming arts, and

how__to.  involve . students _in developing their own

curriculum. == The staff of EAS=G have been heavily

involved in this type of service and this nust continue,

,,,,,,,,,,,,,, teachers
to attend university courses, workshops and  conferences

In addition there-should also be provision for

that go beyond the normal in-service sessions in order

to become becter prepared %o guide the Jearning of
gifted children. 1Incsntives may need to be provided,

such as paid conference trips, payment o course fees,

and release time for retreading in order to encourage

professional development.

Recommendation:  Tuat opportunities _for teacher

development related to educating gifted children
continue to be made available and that teachers, and
when possible principals, be expected to attend as part
of their responsibility to provide quality instruction

to gifted children.

EDUCATION ASSISTANCE SERVICE -~ GIFTED (EAS-G)

a). It must be recognized that EAS-G has had a great
impact on the development of programs _for gifted

children in the Calgary Board of Education. _ This

organization has provided in-service to.  teachers in

group sessions as well as providing individual help when
requested. ___There__have. been opportunities for the
teacher to observe consultants and team teach with them.
There have been special curriculum units painstakingly,

and usually voluntarily, prepared by consultants. These

have been willingly shared with teachers in order to
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meet the needs of the gifted in schools: There have

been opportunities for teachers to study materials at

the EAS-G Centre and receive guidance about unit

preparation. Yet the services have not always been
fully appreciated or filled the needs and expectations

Some_schools have developed their own philosophies - for

educating the gifted; which are incompatible with that
of EAS-G. This has led thsse schools to believe EAS-G
is "out-of-touch” and to question the worth and
effectiveness of EAS-G. Since each school has the right

to develop its own program; there may be merit in having
EAS-G_ provide services which give the schools an
opportunity to make choices consistent with each

school's philosophy.
By this is meant that EAS-G -staff could use their
expertise to aid schools in making choices about meeting

the need. of gifted children. Th~ consultants might
prepare a_ variety of . curriculum units from which a

school could select those most appropriate to the

teaching styles of the staff and learning styles of

students. @ EAS-G could also offer suggestions to
teachars about how to make the units more effective and
even help teachers adapt the _units to fit a particular
philosophical stance. It might _also be the place of
EAS-G to __prepare workshops which illustrate different

approaches. or_teaching models for meeting the needs of
gifted students as well as provide guidance on the

various student - grouping patterns -that could be
emploved. = EAS-G- must also be familiar with,; and
emphasize, the policies and procedures outlined by the
Board concerning  identification.. Inherent in these
suggestions is the necessity to _have the role of EAS-G
defined relative to the autonomy of each school and
expect levels of service that complement the various

philosophies of the schools.

Recommendation: _ That the role of EAS=G be defined
relative to the decision-making accorded to the  schools

and provide services _complementary to the philosophy
agopted by a particular school.  (An _alternate
recommendation is for the Board to adopt a philosophy to
which each school is expected to adhere -and have the

services offered by EAS-G consistent with it.)

b). The Supervisor; consultants and itinerant teachers

at EAS-G are to be commended for their dedication and
expertis= but there 1is need to address some issues of
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staffing. The consultants are appointed on a term
basis; often for a period of one to two years. This

short term staffing arrangement does -not: allow for
adequate training to meet the needs of the teachers in

the district,  especially when the _demands are so
es necessa select
consultants on the basis of the defined role of EAS-G

extensive. It thus - _becomes necessary to

and assist them in developing objectives relative to the

needs of schools in the district.

It must be taken into account that schools vary in their

needs. One school requested -that more be. done for the

gifted in schools offering _bilingual programs. While

this request was directed toward schools with a specific
linguistic philosophy, requests from high schools and
elementary schools were often just as specific but based
on other philosophical dimensions. Oakley Centre  has
even different expectations. == When _ selecting
consultants, the -various needs of the schools,  .their

philosophies; student groupings and age levels must be
addressed.

The requirements of the schools should be reviewed
yearly prior to the annual review of EAS-G.  The staff,
once selected, should have sufficient training to become
the experts for the Calgary Board of Education and be
left together long enough. to form a . cohesive unit. A

plan should be _developed to replace consultants and

itinerant teachers that will cause the least amount of
disruption to the functioning of EAS=G. - The staff of

EAS-G need to be given opportunities_ to __attend

conferences and workshops to enhance their expertise.

There is also the need, expressed by some, for more

guidance from the _supervisor with respect. to the role

and expectations of the staff and additionally the
desire to have additional feedback on staff performance.

More involvement by the supervisor in the training and

evaluation of staff would 1likely strengthen this

assistance service unit.

Recommendation:  That the staff of EAS-G, (a) be

carefully selected, with the requirements of the schools

in mind; (b)__be_given longer term assignments, (c)_ be

given adequate training regarding -their expected role

and the use of various instructional models which might

be employed to meet the needs of gifted children . within

the school district; and (d) be given more supervision

evaluative feedback about their performance relative to
role expectations.
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STUDENT PARTICIPATION IN PROGRAM DEVELOPMENT

There is a tendency in all curriculum development
processes to exclude input from the student and rely

upon what the_educator deems is best.. No doubt this  is

sound procedure in many _instances, but gifted students

have been found to be exceptiocnally able and willing to

offer worthwhile suggestions about what would benefit

them most. = It has also been found that programs for
gifted children tend to Dbe directed more  toward
cognitive needs at the expense of meeting affective

needs. This appears to be true in the Calgary Board of
Education also and is no .doubt influenced by the

curricular expectations published by Alberta Education.

Recommendation: That teachers be given guidance about

how to solicit student  participation in order to_ build

curricula that address the cognitive and affective needs

of the gifted while they are also ensuring  that the

skills and knowledge components, published by Alberta
Education for each grade (age) level, are also being

developed and/or maintained.

COUNSELORS

Many school districts have found that one of the most
crucial needs of gifted children is that of having a
counselor to help them make adjustments for their
special abilities.  The gifted have more need _for

remedial and therapeutic help because of their
differences. Sometimes - there are a*tempts at self-

destruction _and other _trauma _associated with - these

students because they cannot reconcile the differences

they perceive. There is alsoc the need of early career

counseling for . these students because of their

exceptional capability. - It  not only takes specially

trained personnel but sufficient time for the counseling
process: to be: accomplished: .. It takes. both group
counseling sessions and one-on-one sessions to meet
these needs: = The request for more counselors and

counseling time was made by several teacliers in the

Calgary Board of Education.

Recommendation: That more counseling services

specifically addressed to the needs of gifted children
be provided.



COMMUNICATION WITH PARENTS
Significant numbers of parents seemed to feel that they

were not -adequately consulted with respect to their

Several parents were not notified that

gifted children.
their children were being recommended - for special

activities; others were not informed that their children
were taking special  instruction. Even when_ parents were

aware that t“eir child was in a special setting, they

were often naive about _the program and their child's

progress. = Several = parents requested that more
information be provided about their child, the
opportunities available and the progress being made.

Recommendation: That schools (principals and teachers

be more sensitive to the requests of  parents to have
communication with the school before a recommendation is
made that the child be enrolled in a special program as
well as the need to furnish them with detailed

information about programs and student progress.

PROGRAM EVALUATION

Too often programs are begun in schools for the purpose
of providing for the needs of gifted students without

appropriate planning of a program evaluation- component.
The Calgary Board of Education, through —its _Program

Evaluation Services, has been involved with evaluating

programs for the gifted -through the regular process. of

questionnaires and school visits. It is often necessary
however, to addrers the special features of these
programs, and this takes some familiarity with gifted
children and provisions for them.

Recommendation: That = an evaluation component to

determine if program objectives are being achieved be

required as-a part of zny school's plan and that someone

with-expertise _in programming for gifted children be

appointed to assist the Supervisor of Program Evaluation

Services in determining evaluation questions and how

they might be addressed.
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Calgary Board of Education

PROVISION OF PROGRAMS AND SERVICES

for

CIPTED AND TALENTED STUDENTS
in the

CALCARY BOARD OF EDUCATION:
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1.

BACKGROUND

1. The philosophi :al orientation of the Calgary Board of Educatton vith
respect to the education of gifced and talented students 1s expressed

in the foiiowing docuuents.
(a) Policy 1,002: School Philosophy and Goals

The purpose of the Calgary Board of Education is to ensure
1odividual student development through effective education...

(b) Policy 3,003: Special Education - Students with Exceptional
Needs

The Board shall provtde for early ind systenatic 1dentification
of students with exceptional needs. . A spectrum of programs and
services will be offered by appropriately qualified staff, in

order to ensure that students vith exceptional needs have access

to their most enabling learning enviromment. Placement into the

most _enabling 1learning envirommernt shall be determined by

considering the nature/extent of learning needs and prograx
capabilicy.

2. Alberta Education indicated im itS Program Policy Manual, 1984,
0502, Page 35,
For 1985 - 1985, the Provincial priorities suggested for teacher
io-service are:
- Eé;pﬁter ‘Literacy
- Gifted and Talented

- Evaluations
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1I. CUIDING mzvczms

the education of the gifted and talented.

1 in order to deveiap :pprapria:e prograncs for gif:ed and :alented

itﬁ&éiii, the pature of the group must firs: be considered and

described. Current theorv supports a nﬂiri-face:ed deftnitinn nF
giftedness, in considera:ién of vhich the folloving description of

the target population is apprdpria:e.

Gif:ed xnd :aien:ed childrun Aare rh6§e vho can be identified by

tudes and talents. Due to demonstrated or poren:iai excep:ionai

ability, these students require special educationmal provisiocms based

upon their exceptional needs-

2. Since :he needs and inzerests of gif:ed children vary over :iae, the
fdentification process consists of an ongoing reviev of children
involving Eﬁer children :hemseives. their pireuts, peers, and

teachers. It is dot a matter “once identifted as gif:ed the educa-

tional needs remain constant™ nor is it “mot identifiea as gif:ed at

a par:icuiar time using a par'iCular me:hod, never to be identifiad
as gif:ed. BBEESGEE, :he :ype and location of a gifted student's

education will likely change over tize.

3. Gifted chiidren say be gii:ed in cer:ain su:jec. areas rather than
all; 155&35&55 Ei} be identified at any stage during a s:uden: s

school 1ife. Tﬁey =av require differen: special kinds of prograz-

wing as teeds and {nterests varv.

1. Gi‘ ed chiid*en zay be'

(a) achievisg gifend - chiiE;eE vho arce achieviag ia accordance
vizh cheir abiliew,
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5.

IriTe 1

(b) underachieving - gifted children vho are mot achieving vell in
sc*ool becaise they may have ﬁbtéﬁtial g‘fts and :alen:s which
have por been identified, or may evhibit types of conduct which
zask gifts and :aien:s. They may be affected by physicai or
learning disabili:ies; cultural differences, ot foras of
economic or social deprivatiéﬁ.

(c¢) talented inm speciftc areas - children with par:iculat :aien:s

who need oppor:un-ties providing flexibility to experience or

explore them.

in order to be responstve to :he needs of aii types of p*t:ed and

talented s:uden:s.

Paren:s must be cxoseiy invoived 1u the 1den:1fica:16n and educa:ion

of their gifced and talented childrean. ?aren:ae concerans such as

the following Bust be included in any couﬁtéhéﬁ&iﬁé ﬁliﬁ:

ES) avareness of approyria:e schaoiing and progran chot:es,
(55 inforzation and regular consuitarion for paren:s, and

(c) vorkshops for parents whose children have been identified as

gifted:

(a) The local designated school;, in conjunction with the specia-
iizéa i§§i§tihté avatliable within the system, could be expected
to ﬁfbﬁide for the special needs of :he o ioritx (approximately

652 to 80Z) of identified gifted or :aien:ed students.

(b) Mot every individual school will be able to meet the needs of
every gifted and talented student who attends it. Ther refore,
a 5?55§Eiiii of the gtf:ed/:alen:ed school papula:ian may be

served better in other schools vithin each agmintstrative area

af :he §?§:éd. Such schools =av have aéveibﬁéd 5&6@&;&: ésa

certaia gtfted or :aiea:ed children than are those which are

ivailabie in the iocai designa:ed schoo‘-
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10.

11.

(65 The needs of a suaiiipxnnnrricn,(s to Iﬁa) of gi‘ten/:alented

studen:s uno requi:e very speciali:ea prcg.“-s or°a1t:a:¢or

and staff beyond those evailable i3 a regular school may bes.

be served in a congregated, special environment, either full ot

part riue.

Gounseiitng servtces fcr gifted children are necessary to help rhem
accept and deal vt:h their own abflities in order to be ¢Ully
productive and fulfilled. Counseiling services must be an imtegral

p;ri of any provision for gifted students.

A person having expertise in the area of educa:ion for gif:ed and

talented students must be ia charge of the program for the schooi

gifred and talented chilaren, either o a congrega:ed serring or in
a sysrem Ieadership role, require cpecial quaiiries and skills in
:he foiiovtng areas- prbfessionalfpersonal comairnenc to gif:e& ana
and in sruden:s). skills 1o dtf‘erenrtaring 1nsrrucr£on, cOunse111ng

srudenrs and pareats; program deveIOpnenr, coping with fnconsistency

and diversiry.

trators rhroughout the systen will require the assistance of

quaiified experts wvith respec: to:

(a) ideatiiyiag gifted and talented children,

(5) the identification and 3eve16§663; of reachers who will te

responsible for gifted-talented studenczs and progracs; and
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111.

12.

13.

(c) the icenttfication or developmea: of programs and resources

required by giftad and talenced students.

Provision must be made for the ongoing system level selection,
acquisition, coordination, design, and evaluation of those resources

most appropriate for use with gifted and talented students:

OBJ!CTIVES OF THE CUHPRZHENSIVE PLAR

The oblectives of the conprehenstve plan for xddfeééing the needs of

gifted and talented students in this school system are:

i; To iden:tfy gif:ed and :alented s:uden:s.

2. To provide a Eiﬁié of pr;g;a;s and modes of delivery in order to
address the individual needs of these students as :hey ﬁEBéEégg
:hrOugh scbool.

3. To provide teachers who are qualified and skilled in the :eaching of
gifted and :aien:ed studeats:

4. Tb provide leadership. coordtna:ton. and 65§6iﬁ§ staff deveiopmen: in
this area of education.

5. To provxde counseiiiné zssis:ance and/or advice to gifted and
Eiiéﬁiéa EEEBEBEE, their ﬁiEéﬁié. and :heir :eachers.

6. To maintain and extend a comprehensive resource collection accessibie
to all system personnel iﬁd the community at 15E§e.

7: fo deveiop engoing ev;lua:ion procedures to monitor the extent to

which the objec:izes of :he camprehensive ﬁlin and the programs and

services therein are betng attained:
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IV: DEVILOPMENT AND DMPLENMENTATION OF A COMPREEZNSIVE PLAN

A. DESCRIPTION OF THE COMPREEENSIVE PLAN:

The conprehensive plan envisioned for the Calsary Board of Education
refiecrs the gutding priuciplcs etunc{ated 1o Sectios II of this

reporr. The features of this plau are as foliovs.

1. The idenrificarion of gifted and ralenred srudenrs uill be an

aagaiag process of screening, referral iﬁd verificarion.

involviog eiassroou teachers, resource reachers, school
adwinistrators, educational speciaiists outside of the local
school, parents, peers, and the studeots themselves.

2. éi§ Most giftea chiidren vill conrinue to be educxred in rheir
regular neighborhood schools. Speciaiized assistance and

guidance will be available to schools to assist 1in the

deveiopuenr of progrsms eod scriviries required by the

gifted and talented srudenrs in that building.

(b) Ia siruations vhere the individual school is unable to

address szrisfzcrorily the oeeds of psr:ieular srudeors. a

process will be foiioved vhich vill provide for the uatching

of srudenrs ro prograns, acriviries. or struarions already

16 place ia other schools; as close to the neighborhood

rhenselves, rheir parents. educ:rionni specizlis:s ourside
of the school, and teachers and adaipistrators inm both the
preseat and proposed schools.

The student aighr transfer iato rhe ideﬁtified school for
ill tostructioa or could possibiy re:zin in the local school
bur attend the other school for a pe’iod of ’ize shich will

be subject to reviev:
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B.

‘J‘xrs 7
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wll Toxt Provided by ERIC

(e) In cases uhete gchools in the local or nearby communities
are unable to address sat.sfactorily the neﬂds of certa
iinaénii. the system will provide speciai oppor:uni:iés and
prograas for these children in congrega:ed settings (e.g.,
Oakley Centre) which the students would be enrolled on a

full-time basis for a period of time, subject to reviewv:

organiza:ions to whom s:uden:s or paren:s may have recourse.
Often such recourse vill occur within thé context of the
student’'s educational program within the school with EAS/G

providing a community-based mentor in the requisite area.

WHAT IS NOW IN PLACE:

At the present tiwmé, i number of elements of the proposed compre-

hensive plan are operating in the school system to some degree-

These include:

1;

Procedures for the identification of gifted and talented
students

Many gifted and talented children (approximately 1400) have
already been identified as a result of referral by teachers,

administrators and psrents with subsequent consultation with

Vvarious :ypes of speciaitsCs in :he school systen. Ongoing staff

the referral process and tesearch is undervay concerning a more
effective screenirg process iavolving che use of a group
screening instrugent with a greater degree of validity than :is
the case vith che test now in use:
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3.

The services of the Education Assistance Service for Gifted and
Talented Children (EAS/G) became svstez-vide as of September,

1984. EAS/G provides direct tervtces to :eachers vho wvork with
giftéd children; to gif:ed chlldren :ﬁe:selves (ei:ﬁer {ndivi-

the system who are io some vzy 1nvclved in educx:ing gifted

childrea. The provtston of these services is effec:ed by means

bf fdﬁr teans; each alsigned to one of :he four aamints:ra:tve

three itinerant teachers:

An extensive collection of print and non-primt materials is
currently saiantained in the EAS/G Resource Centre. This collec-
tion, consisting of ccunerci:lly-produced and teacher-designed

na:eriais, is available on a circulatory or a refereoce basis to
all teachérs 1o the systea who work with gifted and talented
studeucs 1n the regular classroom:

Curtently, based ypon an estimated popuia:ion of approximately
4, OOO gif:ed and talented students in the Calgary Board of
Edncatibn the needs of abou: 7 1/2% of this group are being met
tn a fuli-:tme speciai referral se::ing. namely Oakley Cen:re,

exaginacion of the level of 1intedsity of a student's needs; the
capability of the s:uden: 5 presen: placeuent to meet his or her
needs; and appropriate consultation with staff of the student's

home school, parents; the s:udents themselves, staff of Oakley

Centre, and other Student Services personael.

In a pumber of schools, special programs are beisg developed for
gifted children: One exasple 1s a program entitled “Strivirg To
Reach Ex.ellence Through Gﬁai*enge (S:T.R.Z.T.C.E.) 1a Crescent
Reights nigh School.
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6. A possibility for some students who are academically talented and
potivated (but not necessarily gifted) also exists at the senicr
hiéh school level in the form of the Internationmal Baccalaureate
?EB&EEE éﬁf?éﬁii; Eiéfiiiﬁi in tvo high schools: A potential,
additional systeo-level resource for a small mioority of gifted
high school students could be offered through the Altersative

High School:

7. In addition to the examples provided above, many Schools have

teachers to address the needs of gifted and talented students.
Hovever; a system-wide inventory of such offerings and their
appropriateness for various types of gifted and talented students

does not exis:z in the system.

8. The Iastructional Services teams are available to work with EAS/G

staff and with schools in developing and supporting programs.

The following are the zain elements of a satisfactory and comprehen-

sive plan for addressing the needs of gifted and talented students
wvhich are either partially in place or lacking in the school systen

at the present time.

1. Since the principle focus of the comprehensive plan is to provide
for gifted and talented students within their home schools, and

assistance and had to rely on their ovn ingenouity and abilities

to meet the needs of gifted and talented Students-
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3.

ls nenrioﬁed the EAS/C operation has only become system—vide In

‘ts operation sizce September, 1984. Bovever, since .kCJG was

at the individuai school level, it is important that it be given
adequate rime and resources to develop its operation across the
systea, then to assess its effectiveness.

rhose gif:ed and talenred students 1o Grades 3 to 9 who have been
identified as opeeding the type of educl:ioﬁal prograa provided

there. At the present time, there i{s no recognized provision for
gifted students who may need something comparable to Oakley
ééééée at the high school level. This is not to imply that
Oakley Centre students automatically require a similar type of
higﬁ §chool to vhich rhey will progress .rom Grades 9 to 12; 1t
is aoticipnred that most of the Oakley Centre graduates uill Bove

into prograus offered 1a regu‘ar high schools rhroughou: the

schools (or senior high schools), vho caanot funcrion to their

cxrisf:ction ia rhe rradirional high cchool secting. The ABC

offerings available to gifred and talented sradeu:s in regular
schools at all levels of the sysrem. As indtcared cer:iin

such prograams; but there nved to be more offerings and alterna-

tives available. Increasing the range and availabilicy of suffi-
clent and adequate programs for gifred and talented students
lovolves such matters as prograd plaoning, development of
teaching and student materials, and the development of staf?
capable of operariug the progracs aad evaluar‘ng student progress
in thes.
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Wille che Elementary Principals' Assoctation acknowledges the
nééé§§ity for differentiation of prograas for gifted 2nd talented
students within each local designated school, it maintains that
addicional assistance and resour:es are required for satisfactory

differentiation to take place.

The majority of teachers in the Calgary Board of Education have
and will con:tnue to have major responsibility for addressing the
peeds of gtfted and talented students. Since most Of these

teachers do not have 1o their pre-profi§§16nél :riining any

:ton, it is essential chat adequate time, with substitute

coverage as necessary, be avallable to enable teachers to engige
in planning and prograa désign activicies.

There is a peed to imcreass the amount and nature of parent
igvoivement 4o :the education of their gifted and taléoted

children. Parents cite areas of importance to thew such as:

(z) awvareness of appropriate school choices,

(S) ESEEnltation vith parents regarding the piacenent and
programs of these children,

(e) 1nformationa1 aad uorkshop sessions for parents of éifié&
and taien:ed chtidreu,

(d) counselling for both gifted students and their pareats,

(e) the need for a ceatral agenmcy which can provide information
of use to parents wanting to locate appropriate schooling

for their childrens

One of the means of assessing the effectiveness aud viability of

educational programs for the gifted and talented 1s to follov

such students over a pertod of years to find out what happens to

1nto pos:-seconda:y gchool activitles. Feedback collected

systematically from such students and their parents provides

T



useful information to schools about their programs. The CBE

Program Evaluation Tess is presencly developing such studies:

7. There is a need to prévide for adequa:e stabilicy of professional
staff wvithin the EAS/G operatiom: At present, this staff
consists of two permanent people who operate at the heart of
EAS?G (a tupervisor and one specialis:), four consu.:tn:s vho are
eack assigned to an lduinis:ritive area, and three itinerant
:eachers for each adainistrative area: Alcthough EAS/G éiiﬁéi to
provide oppor:uni:ies for the cycling of teachers imto EAS/G then

Back to the :chocls. (a form of staff developmen:) the setvtce

the skills aand abilt:ies needed to aissure the continuation of

oogoing high quality assistance to schools.

Rather than se':ing out a complete "cut-acd-dried” ccuprehensive plan
vhich uouid a::emp: to an:icipate and address in advance every aspect
direc:ion for the Calgary Board of Educa:tcn to follov. It is based
oo current resaarch and 1s mindful of the iamput received froa spokes-
persons from vartcus groups, including CEE principals, parents,
teachers, and various perscnnel already iavolved ia gtfted/:alen:ed

programs in :his system. This information points out that much is

llre:dy i3 place ia the §§ and identiffes areas where further
atteation and development is : rred.
The recommendations in this re,  isdicate that the best vay to

proceed is to adoP: 2 deveiopnen:zi lpprOlch, :aking iato account

services already available in the system, then, om aa ongoing basis,

reassessiag the situation to deteraine the adequacy of what 1s

happenxcg 1n the system, and make aapropria:e plans for the future.
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E.

BUDGZT:

1. Resources

(a)

As of September 1984, the EAS/G Resource Centre has moved
from a situation of serving 65 schoels to serviag all
schools 1n the system. Full-time clerical personnel in the
Centre comsists of one secretary, one library clerk; and

since September 1984, one teacher aide.

:hroughout the sys:em 1o the development of original
programs for individual or grcﬁﬁs of children, and in plan-
ning and id-gerviciog activities iﬁG&iGiag teachers and
i&éiéiséraiors: Croups of :eache*s come to :he Cen:re on a
vork wvith the EAS/G staff members: (EAS/G has actively
enlisted the assistance of volunteers in the development and
ctrcuix:ion of materials, but dependence on this type of
help does not assure the amouat and availabili:y of staff

réquiréd t> meet the imcreased demand for services since

EAS/G becane systea-vide.)

Accessibility of resources to both EAS/C and to classrosm

téééhérs (i& ii EE& Ei;é in iEi iécxéian iﬁ Ehrigtine ﬁéikie

Conversely, a separa:ion of these materials from EﬁS/G
personnel chrough consolidation with existing library
collections elsewhere to the sys:eu could severely frustrate

an operation which {is presently vorking very successfully.

Since EAS/G novw serves the entire school system and the

depands on the aaterial resources and the Resource Ceatre
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- one teacher aide Cost: 1985 (4 months) § 7,304
(b) The need for coumselling services for both gifted and
taleated children, their parents and teachers, beyond that

vhich can be dome by school staff or EAS/G persoanel, was

tdentified by parents and teachers as urgeat. To meet this

need, it is recommended that:

- one itineraac
counsellor Cost: 1985 (4 months) $15,000

bs added to the EAS/G staff coomencing Septecber 1985.
2. Program Development in Schools

The cobprehensive plan envisions a spectrum of programs which in
its entirety and diversity will ceet the raeds of all gifted and
talented students in the systea. To achieve this, the followiag

action is proposed:

1. As iodicated 1o this paper, the Bajor thrust of the
plan calls for the provisios of programs for gifted and
talented students vithin each individual school in the
system with assistance from EAS/G. EAS/G will maintain
an inventory of the programs available for use by admin-
istrators, teachers and pareats.

2. Once an iavemzory of prograns is operation is creazed,
examination of it may reveal the abseace of particular

progran componencs vithia the school systsm. As this is
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3.

done, EAS/G will make the prograc feeds rnown and will
The plans that resuit could, depending on the coaprehen-
siveness of a school's endeavors, require mo additfonal

- materials,

- placning time,

~ staff development activities,

- additional or different staff required to carry on

the the proposed programs.

Upon receipt of the proposals from the schools, the
EAS/G Supervisor, i consultation with approptiate Area
and other personmel, will approve and prioritize the
program proposals to be activated and include develop-

mental costs in the anoual EAS/G budget.

students vhose needs are more specialized or intemsive
than can be addressed 1o a generally appropriate progran
vithin the home school to find a more appropriate
program or activity in & differemt school but in the

same community or aduinistrative area of the cicy.

vill cootioue to be served at the systeo-level through
special placement in referral types of programs such as
that offered fn Oakley Centre.

In addition to assisting in the development of programs
as outlined in Items 1 and 2 above, it is recommended
that the Calgary Board of Education continue to endorse

present budgeting practices vhereby funds are provided
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3.

gifted and taiented students.

This approach tc the development of programs 4o schools {s

advocated as the best wmeans of encouraging and recognizing
creativity and imaginative planning in schools, providing for
continuing assistadce to students and teachers in smail schools,

Moreover, it will broaden the oumber and variety of programs and

materials available to students and to schools.

Transportation
The ain of the comprehensive plan 1S to provide for the gifted

and taleated student in his or her home school. When the home
school cannot meet a student's needs, the plan calls for that
student to be matched up with appropriate programs ino a gcearby
school, and oaly to be wmoved out of his district or community
vhen needs caonmot be satisfactorily addressed vichin them: Since
this scheme of program delivery 1is always on a referral-
consultative basis (imeluding teachers, studeats, parents), the
responsibility for tramsporting studeats outside of their home

schools vwill rest with the Caigary Board of Education:
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It is recommended:

1.

THAT the Calgary Board of Educatiss endorse the guiding principles
outlined {n Section Il of the report as those which are to apply in
the ongoing inplementstion of a comprehensive plan for addressing the
needs of gifted and talented students in this school system.

THAT cthe Calgary Boatd of Education endorse the approach outlined in
this paper as the method of developing and implementing a comprehen~

sive plan.

THAT this plan for addressing the needs of gifted and talented
students be fucorporated into the CBE lomg-range plan to be presented

to the Board by Jume, 1985:

THAT the Supervisor of the Education Assistance Services for Gifted
and Talenced Scudents (EAS/C) be assigned responsibiiity for the
coordination of programs and services f£of gifted and calented
students throughout the school system.

THAT appropriate action be taken by Administration to ensure the
continuity of EAS/G staff during the implementation of the plan.

THAT the folloving additional staff be allocated to the Education
Assistance Service for Gifted and Talented Sctudents (EAS/G) as of
September 1985:

- one teacher aide

- one itiperant counsellor
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10.

THAT school principals, io comsultation vith their staffs; be iavited
to submit to :he EAS/C Supervisor proposals for the aeveiopzen: of
specialized prcgraas for the gifced and talented within their
respective schools or in groups of schools. The nature of speciali-
zation will be determined by tden:tftcz:iun of prcgram gaps in
exit:ing provisions withic an administrative Area. tppropria:e
§diﬂéiii&§ vill be established for the writing of such proposals

together with provision for the evaluation of programs subsequently

developed.

THAT the Education Assistacce Service for Gifted and Talented
children (EAS/G), im cousultation with appropriate personsel in
ibﬁaéiig iﬁé 51615165 of Iiii?ﬁéiicn; and cthe Scaff Develéphét*

of s:aff vho vill have specific responsibili:y for the opera:ion of
programs for the gifted and talenced. [This vould be 1o additionm to
the exis:ing provision for on-going tnservice and staff development

for all :eachers 1o the Systes who are providing differentiated

programs for gifted and talénted students in the context of the

reguiar classrooa.]

‘ﬁi thé Eaigiry ibara af' saaasaaa continue ea ;,;a;;ia; ?undé under

EAS/G tean members, appropriate prog'ans and s:ra:egies for use with

gifted and talented students.
THAT evaluation of the cowprehensive plan take place on an ongoing
basis to ensure the implementation and increasing effectiveness of

the various compooents of che plan and the interaction among then.
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